
1

History – One Voice  
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Section 1- Curriculum
This section includes:
• Curriculum and School aims
• Long Term Planning
• Medium Term Planning
• Progression Documents
• Progression within Source Work
• Substantive and Disciplinary Concepts



Purpose of Study (In line with National 
Curriculum)

A high-quality history education will help pupils gain a coherent 
knowledge and understanding of Britain’s past and that of the 
wider world. Here at Cheadle Catholic Junior School we aim to 
inspire pupils’ curiosity to know more about the past. In addition 
we equip pupils to ask perceptive questions, think critically, weigh 
evidence, sift arguments, and develop perspective and judgement. 
History helps pupils to understand the complexity of people’s 
lives, the process of change, the diversity of societies and 
relationships between different groups, as well as their own 
identity and the challenges of their time. 

Aims (In line with National Curriculum )

For pupils to:

• Know and understand the history of these islands as a coherent, chronological 
narrative, from the earliest times to the present day: how people’s lives have shaped 
this nation and how Britain has influenced and been influenced by the wider world. 

• Know and understand significant aspects of the history of the wider world: the 
nature of ancient civilisations; the expansion and dissolution of empires; 
characteristic features of past non-European societies; achievements and follies of 
mankind.

• Gain and deploy a historically grounded understanding of abstract terms such as 
‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry.’

• Understand historical concepts such as continuity and change, cause and 
consequence, similarity, difference and significance, and use them to make 
connections, draw contrasts, analyse trends, frame historically-valid questions and 
create their own structured accounts, including written narratives and analyses.

• Understand the methods of historical enquiry, including how evidence is used 
rigorously to make historical claims, and discern how and why contrasting arguments 
and interpretations of the past have been constructed. 

• Gain historical perspective by placing their growing knowledge into different 
contexts, understanding the connections between local, regional, national and 
international history; between cultural, economic, military, political, religious and 
social history; and between short- and long-term timescales. 
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This was decided with an 
emphasis on being 
chronological and so that 
links can be made. For 
example in year 5 the 
Mayans need to be 
compared to a European 
Civilisation and in year 6 
in the Crime and 
Punishment Unit it 
focuses on this across 
many time periods. Local 
History and revision and 
consolidation activities 
are completed in 
between topics. 



As well as a 
yearly overview 
of topics we also 
have medium 
term plans for 
each History 
topic and within 
this planning is a 
lesson by lesson 
break-down. On 
this document 
there is also 
reference to key 
vocabulary, 
previous 
knowledge and 
learning, 
adaptations for 
SEN pupils, 
concepts and end 
of unit outcomes. 
Here is an 
example:

5



There are two documents that 
we use to help us map out the 
sequence of learning and the 
progression within history as an 
overall subject. The first 
includes the infant school as 
follows the 4 headings: Content 
Covered, New, Key Vocabulary, 
Historical Skills and Resources 
and Sources. This goes from 
Nursey up to year 6. 

The second Document focusses on Progression more 
specifically within the Junior school and has split the historical 
skills into different sections and more detail. It can also be 
used as an assessment tool with targets to challenge more able 
pupils and see what their next steps in learning are. The 
sections included in this documents are: Historical Aspect 
taught and key Knowledge, Historical Enquiry, Use of Sources, 
Historical Interpretation, Enquiry Questions, Links to previous 
learning and substantive concepts, disciplinary concepts, 
Historical communication, Chronological Knowledge and 
Historical Vocabulary.  
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Use of Historical Sources is a big focus in the teaching 
of History. As such I created this progression within 
Historical Source work for staff members to refer to 
when using historical sources in their lessons. This tells 
them the types of historical sources to use and the 
types of questions to ask about them to ensure pupils 
Historical enquiry skills develop year on year.



These are the topics studied across the 
year groups which we felt met with the 
requirements of the National Curriculum 
but also were engaging for the pupils and 
allowed them develop their historical skills 
and make progress.

The Disciplinary concepts are listed in 
the National Curriculum and there are 
four which are explored within each topic 
and each year group in a progressive and 
age-appropriate way. These are: 

1. Change and continuity which involves 
pupils looking for connections, 
contrasts and trends over time.

2. Cause and Consequence where pupils 
look deeper at the build up to events 
and the effects these events had on 
others and society.

3. Similarities and differences which is 
built up and revisited as pupils gain a wider 
sense of chronology and can look at the 
complexity of specific aspects of a time 
period as well as differences over a longer 
arc of development.

4.  Significance which looks at the 
achievements of Empires and Civilisations, 
the legacy left behind and the impact it 
had in the past and still has for us today.
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The Substantive Concepts 
are the more abstract terms which 
have been chosen specific to our 
school and that link with the topics 
we are covering. These terms do not 
necessarily come up within each 
history topic however they are 
common threads which feed through 
our Curriculum as a whole and will 
allow pupils to make comparisons and 
spot trends, changes and 
developments over time.

These are:

1. Invading and settling-some 
topics have no elements of 
invasion as the people there did 
not need to invade prior to 
settling but each Civilisations or 
community that we look at has 
had to settle to some extent 
and build houses, get food etc. 

2. Leisure and Lifestyle-This is 
visited within each history topic 
taught and looks at what 
different Civilisations and 
groups of people do for 
entertainment at the times, 
their houses, clothing, materials 
and day to day living.

3. Empire-This is only looked at in 
some topics where the groups of 
people are large enough to form 
empires and the power and 
beliefs associated with these.  

4. Beliefs-This occurs in many of 
the History topics taught as 
most Civilisations and Empires 
have set beliefs or rulers and 
these determine how people of 
that time period behaved and 
what they did. 

5. Equality-This is again covered 
in a lot of topics as in many 
societies there were big 
differences in how rich and 
poor people or people of a 
different race were treated 
and we look at how this 
changes over time.

6. Civilisations-Some of our 
topics also look at these as 
small groups and communities 
of people who settle and we 
examine the differences and 
similarities between Ancient, 
European and  Mesoamerican 
Civilisations.

For more in-depth information on 
how the concepts are explored 
throughout our Curriculum and how 
they relate to one another and the 
topics covered refer to the 
Concepts Mapping document.
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Section 2- Pedagogy
This section includes:
• Teaching and Learning Strategy and how it links to History
• Evidence of substantive Concepts in use.
• Evidence of Sources being used in History
• Black History Work
• Current History-Queen Elizabeth and King Charles.
• Local History Projects
• Interesting activities



Pedagogy: Teaching and Learning Strategy

Our Teaching and Learning Strategy outlines the 7 lenses of our approach to pedagogy. These lenses are present in History lessons. These can be found on page 2 

of our policy and are sequencing, modelling, scaffolding, questioning, practice/review/retrieve, DEAL strategies and vocabulary.

Sequencing Sequencing is shown on our Long Term Plan and in our Sequencing Documents, which contain previous 
knowledge from both the juniors and infants school. 

Modelling Source work is modelled to children to help them articulate their responses as well as worked examples for 
how to structure answers and record knowledge.

Scaffolding Our school uses the Adaptive Teaching model for all subjects. Our Provision Map for our universal, targeted 
and individualised approach to history can be found on page 19.

Questioning A range of questions are used to test pupils recall of facts, to address misconceptions and myths in history 
and to allow them to expand their thinking and give more in depth responses to more open questions.

Practice, review and retrieval A variety of the Frayer Model, flashback 4s, revisiting key concepts, mind maps to record prior knowledge, 
mini quizzes.

DEAL strategies Lots of pictures using I can see with pupils immersed in role play, being interviewed as characters from the 
past, stepping into the picture and using ‘Mind Parts’ to create decisions. 

Vocabulary Subject specific Vocabulary is introduced in all lessons and used within context. Key vocabulary in knowledge 
organisers and on working walls. 
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Year 3-Christ Church
Year 4-Fire Station

- History of the school
Year 5- Chads Theatre

- Stockport
Year 6- War memorials
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Section 3-Inclusion
This section includes:
• Adaptive Teaching Provision Map
• Adaptive teaching in practice
• Challenging more able pupils 
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SEND & EAL: 
• Modelled examples
• Pre teach vocabulary 
• Visuals, including photos and vocabulary on display
• Topical word banks
• Small group opportunities
• Individual equipment where needed
• Universal offer 



Inclusion: Adaptive Teaching – in practice

20

History Book Look 21.02.24 Adaptations Observed

• Ipads given in lessons for pupils to carry out further research 
into a topic.

• Ipads also used to take photos of board and PowerPoint slides 
for pupils to refer to or

• for slower writers.
• Extension Questions-sometimes differentiated.
• Sentence starters given to help pupils’ record ideas.
• Cloze procedures and gap fills
• Teacher/TA scribe for those who struggle to record
• Write about 2 areas not 5 for children who are slower to 

record
• Some sheets have some parts already filled in so pupils have 

less to write.
• Paired Work
• Pre-learning of vocabulary
• Word banks
• Use of working wall to support learning and as a reference 

point
• Alternative ways to record-create power point, laptops, 

posters.
• Give layout/draw structure for certain pupils to remove this 

barrier
• Print off PowerPoint slides for pupils to use .



Challenge:

• Green pen questions to extend their knowledge some requiring simple answers, others requiring longer 
more extended responses. 

• Opportunity for use of Ipads for independent research and homework activities linked to the topics.
• Use new vocabulary in sentences.
• Opportunities for Cross Curricular Writing and use of historical skills.
• Opportunities for debate and discussion.
• Pupils given choice over how to set out work and which historical sources to use to answer a given question.
• Answering questions on the display that require more thinking.
• Weekly retrieval practice through a mixture of ways, including flashback 4. 
• Knowledge organisers that show progression 

Adaptive Teaching – How are children challenged at CCJS?
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Section 4-Assessment
This section includes:
• Formative and Summative Overview
• Linking learning and remembering learning overview
• Retrieval examples
• Knowledge organisers
• Assessment grids 



Assessment: Formative and Summative

In summary, Formative assessments are used to improve learning during a course and Summative assessments are used to evaluate learning 
at the end of a course.

Formative Assessment Summative Assessment

What is it? Formative assessment is used in History to help 
students improve their learning and performance as 
their work progresses. Teachers consider the student’s 
strengths and areas for improvement, praise their 
strengths and guide them in mastering their skills.

The goal of summative assessment at our school is to provide an 
accurate and fair evaluation of student learning and 
performance. Then using this information to inform and adapt 
our lessons.

What does it look 
like at CCJS?

Children are assessed throughout topics based on:
• Questioning
• Green pen responses
• Understanding of substantive concepts that link to 

lessons and previous topics taught.
• Ability to use vocabulary in the correct context.
• Flashback 4 and retrieval practice – Are they able to 

recall information learnt last lesson, last month, last 
year, etc.

Teachers moderate across year groups and engage in discussions 
with the subject leader and complete an assessment sheet 
where they grade pupils as Exceeding Expectations, Meeting 
Expectations and Working towards year group expectations.
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Linking learning and remembering learning:

• Vocabulary and concepts recapped regularly: Use of working walls to refer to vocabulary and key concepts on 
a regular basis.

• Assessment strategies: Knowledge mats with a focus on ‘what you have learnt’ and vocabulary, end of unit 
assessments, adding to knowledge organisers during and after lessons, questioning at the beginning of each 
lesson reflecting on new vocabulary learnt last lesson, flashback 4.

• Sticky learning: Visitors coming into school, hands on use of artefacts and real life sources, DEAL strategies.

• Revisiting and remembering more overtime: 
- Class discussions ‘last year, you learnt… and this year you’ll… before next year when you study…’.
- Green pen time – An opportunity to recap on previous knowledge and vocabulary.                              -
Flashback 4 – Recalling information from previous topics, in addition to more recent ones.
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Assessment: Retrieval
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Year 3 –Stone Age 
Year 6 – World War Two

There are knowledge organisers for every history topic which are differentiated by year group with the amount for pupils to complete 
but contain key vocabulary and definitions, key people, places and events, sources analysed and substantive concepts within the topic.

Knowledge organisers are used in a variety of ways: as prior learning to familiarise pupils with the upcoming vocab and topics, throughout 
the topic as a form of self-assessment of current understanding and also at the end of a topic to review it. Blank knowledge organisers 
have also been used to assess pupils prior knowledge of a previous topic prior to starting the current topic so that they can recall and 
make links between the topics. 
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There are summative assessment sheets 
for each year group that are used at the 
end of a history topic to help teachers 
assess pupils against set criteria and 
come to a judgement about those 
working towards, meeting and exceeding 
end of year expectations. 

They can also be used in conjunction with 
the progression documents to set 
targets for development and to challenge 
pupils.  
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Section 5- Development
This section includes:
• Overview of systems for renewal
• Example feedback from previous book looks.
• Pupil Voice
• Current strengths and Targets
• History Headlines and main areas of focus.



Systems for Renewal
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Book Study Book Flicks Pupil Voice

Each term or half term, subject leaders

complete a Book Study, informed by the 

Bedford Study. Teachers and a member of 

SLT choose an area upon which to focus. 

Subject leads then create a line of 

questioning and meet with a small group of 

children from each year group to evaluate 

that area of the curriculum. Most recently 

in History, myself and SLT delved into the 

teaching sequence in History to look at 

consistency and retention, what pupils 

enjoyed and types of questioning. 

Every Wednesday morning, teachers meet 

for a ‘Book Flick’, bringing a pre-decided 

selection of books, (for example all teachers 

bring books 4-8 in the register). Each week 

will be lead by a different subject lead and 

books from the correlating subject will be 

brought. This is a great opportunity to 

monitor progression, magpie ideas and 

assess the effectiveness of teaching and 

learning. 

Pupil’s thoughts and ideas are regularly 

discussed. After Book Flicks, teachers often 

ask for pupils to meet and discuss their 

work. Here, we are able to gauge children’s 

ability to explain and recall their learning. 

Pupil voice activities are often undertaken in 

a variety of ways, for example after 

assemblies, book flicks, during lessons and 

recorded in books.



Things to celebrate:

• Great Presentation- children value their work.
• A range of exciting activities including drama, pic-

collage, analysing artefacts, hoops for Venn diagrams, 
scaling.

• Opportunities for extended writing e.g. fact files, 
newspapers, letters.

• Correct knowledge organisers stuck in books.
• Evidence of whole school initiatives e.g. Black History 

Month and Work on Queen Elizabeth.
• Correct National Curriculum objectives being taught.

Targets for future:

• Ensure you are evidencing source work in your books
• Complete knowledge organisers with key people, dates, 

achievements etc as you got throughout lessons.
• Rather than rely on worksheets or sticking in 

worksheets could the same activity be written into the 
book and presented in a different way e.g. mind maps, 
posters, information texts, questions and answers in 
books.

• Refer to the progression in using sources sheet in the 
history folder to know what questions to ask about 
historical sources.

• Look at how we can evidence substantive concepts –
we will discuss these more in a staff meeting.
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Pupil Voice 

‘They were actually proper 
artefacts, it helped us to 
understand more and we got to 
hold and touch them.’

‘We do lots of DEAL 
which helps us to 
remember more – we 
state our opinions and 
then stand on one side 
of the room.’

‘The knowledge just stays. 
Our teacher says ‘how does 
this relate to the Romans?’ 
and we have to make 
connections.’

‘Re-caps help us to remember 
what we have learned as it gives 
us a reminder and also helps us 
with the work that’s coming up.’
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We got to learn a lot more about 
where the people were from who 
made history. I loved learning 
about the Egyptians and how 
they do a funeral, which is 
different to how we do it.



Strengths Targets
• Concept stickers being used in each year group and are 

children recording links to previous learning and the meanings 

of key historical vocabulary.

•Use of artefacts as historical sources.

• Evidence of some source work in each year group.

• Elements of choice over how to present information e.g. 

double page spreads, sheets, poster, choice of which 

artefact to study.

•Timelines used for different topics and in different ways.

•Good evidence of retrieval e.g. flashback 4s, post-its, 

summary questions, gap fills.

• Engaging lessons e.g. double page spreads, drama, debates, 

analysing sources, assemblies and posters.

•Marking- Try to find more opportunities to add a red pen 

extension question that requires pupils to give an extended 

answer.

• Introduce big questions in bubble writing for some lessons 

e.g. what was life like in the Stone Age and have pupils 

answer this.

•Allow time for work to be completed as some work was 

unfinished and left mid-sentence or sheets had been pre-

stuck in however not completed and pages had been left 

blank.

• Ensure Knowledge Organisers are filled in.

•Source work- Refer to progression in source work and make 

sure when a source is used it is evidenced clearly in your 

book and also analysed i.e. this photograph is a primary 

source it is likely to be reliable as it is truthful and was 

taken at the time.
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At the moment we are working on 5 key 
Headlines to develop our History Teaching 
Practice. These are:

• Evidence of Source Work
• History-based trips
• Enquiry and Skill based approach
• Embed vocabulary and Substantive Concepts
• Local History

For more information and explanations of each 
of these refer to the History Headlines sheets.
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