
English - One Voice
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Our school aims for Reading:

▪The national curriculum for Reading aims to ensure that all pupils:

▪read easily, fluently and with good understanding

▪develop the habit of reading widely and often, for both pleasure and information

▪acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for 

reading, writing and spoken language

▪appreciate our rich and varied literary heritage
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Department of Education – National Curriculum

The overarching aim for Reading in the national curriculum is to promote high standards of language and 

literacy by equipping pupils with a strong command of the spoken and written language, and to develop their 

love of literature through widespread reading for enjoyment. 



Our school aims for Writing:

▪The national curriculum for writing aims to ensure that all pupils:
▪develop the stamina and skills to write at length, with accurate spelling and punctuation. 
▪develop as writers by teaching them to enhance the effectiveness of what they write. 
▪ build on what they have been taught to expand the range of their writing and the variety of the grammar 
they use.
▪ beginning to understand how writing can be different from speech. 
▪ Joined handwriting should be the normal.  
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Department of Education – National Curriculum

The overarching aim for writing in the national curriculum is to promote high standards of the written 

word by equipping pupils with a strong command of the spoken and written language, to develop pupils’ 

writing in all subjects to support their acquisition of knowledge.
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"Schools that take the business of reading for pleasure seriously, where teachers read, talk 
with enthusiasm and recommend books, and where provision for reading is planned carefully, 
are more likely to succeed with their pupils' reading." (Ofsted) 

At Cheadle Catholic Junior School, we believe that reading should be a pleasurable 

and inspirational experience. As part of our vision and values, we want our 

children to be enthused by books and grow into adults who will actively choose to 
read and who will pass their love of books onto future generations. We believe that 

children who read for pleasure deepen their understanding of the world around 

them and develop their compassion towards others. A book can transport you 

through time, take you to exotic destinations and allow you to be inspired by 

brave, heroic deeds. All of our children have access to books and we want the 

thrill of reading to encourage them to aspire to achieve their dreams. 
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Curriculum

Our 'Reading Spine' is one element of the approach we take to foster a love for 

reading in our children. The spine is a core of books that create a living library 

inside our children's minds. It is a store of classics and essential reads that help 

our children engage at a deeper level and enter the world of the story. We have 

produced our very own 'Reading Spine' for every year group; giving children access 

to these high-quality texts.
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Planning

• Each Year Group’s reading spine for the academic year is ordered to show

progression in difficultly of the text, or where appropriate, progression in the

genre of writing opportunities from the text.

• The writing opportunities are then selected, cross referencing the ‘Assessment for

Writing document’ to record the writing opportunity across the top and

annotated to show the objectives covered with each piece.

• The grammar, punctuation and spelling requirements needed for the children to

achieve these writes are then built into the planning.
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Planning

The English curriculum is 

centred around the class text. 

It builds in grammar, reading 

and writing opportunities 

using the progression of skills 

documents for each year group.



How are knowledge and skills of reading built upon through the school?

9

Clear progression in each year group for Word Reading and Comprehension

Teachers have a clear understanding of which objectives from the National Curriculum are to be taught 

during the academic year. This includes the ability to look at what has been taught in previous years to 

ensure retention and a seamless progression. 

The sequencing 

documents show 

previous skills, 

knowledge and 

understanding 

within KS2. This 

is from the year 

5 sequencing 

document for 

reading.
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How are knowledge and skills of reading built upon through 

the school?
Cracking Comprehension
A whiteboard modelling teaching tool 
using a range of resources that support 
children in developing and improving 
their reading comprehension skills 
across a range of text types and genres.

Fluent in Five
Used by Year 3 children either 
whole-class or as a targeted 
intervention to help develop 
fluency and practice a range 
of comprehension questions.

WCR
Featuring extracts from 3 texts. 
Daily vocabulary work, retrieval practice, 
a range of KS2 reading comprehension 
skills based on reading content domains.
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How are knowledge and skills of reading built upon through 

the school?
School LibrarySchool Reading Scheme

In our reading scheme, each book band corresponds to a 
specific reading level and comprehension ability, 
providing children with appropriate materials that 
nurture their confidence and independence, ensuring 
they never feel overwhelmed by the task at hand. It 
categorises books based on their difficulty, allowing 
teachers to match children with appropriate reading 
materials that align with their skills and comprehension.

The school reading scheme is designed to support reading until 
they become confident, independent, fluent readers. At this 
stage (Level 14-15), children will progress into the library, where 
they select their own books each week.



How are knowledge and skills of writing built upon through the school?
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Clear progression in each year group for Writing 

Teachers have a clear understanding of which objectives from the National Curriculum are to be taught 

during the academic year. This includes the ability to look at what has been taught in previous years to 

ensure retention and a seamless progression. 

The sequencing documents show previous 

skills, knowledge and understanding within 

KS2. This is from the year 6 sequencing 

document for writing.



How are knowledge and skills of SPAG built upon through the school?
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Clear progression in each year group for SPAG 

Teachers have a clear understanding of which objectives from the National Curriculum are to be taught 

during the academic year. This includes the ability to look at what has been taught in previous years to 

ensure retention and a seamless progression. 

This document shows 

the grammar and 

punctuation objectives 

to be covered in year 6



How are knowledge and skills of spelling built upon through the school?
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Clear progression in each year group for spelling

Teachers have a clear understanding of which spelling patterns from the National Curriculum are to be 

taught during the academic year. This includes the ability to look at what has been taught in previous 

years to ensure retention and a seamless progression. Also, reinforcing the 100/200 HF words.

Objectives in pink, are a Y5/Y6

statutory requirement from the Y5/Y6

statutory spelling list. The additional

sets either: revise previously visited

spelling rules from lower year groups;

practise a spelling rule linked to a

Y5/Y6 statutory spelling word or relate

to a word, sentence or punctuation

objective from the English Appendix 2 of

the NC 2014.



Examples of letter 
formation and joins



Pedagogy
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The EEF guidance for Improving Literacy at KS2 emphasises the importance of speaking and listening

Evidence shows that oracy:

• improves academic outcomes

• underpins literacy and vocabulary acquisition

• supports well-being and confidence

• enables young people to access employment and thrive in life beyond school 

• develops citizenship and agency. (Oracy APPG) 

Oracy is central to our pedagogy. For example:

Whole class reading is embedded across the school, which puts talk at the heart of the reading process. 

Children learn oral stories by heart, explore stories though drama and role play and when writing are 

encouraged to articulate their ideas and sentences before writing with their peers.



The Rope Model (pictured below) unravels 

the skills involved in becoming a proficient 

reader and can be used to identify ways 

that we can assist our children as they 

learn to read. The rope is shown as an 

intertwining of 2 braided cords; both 

braided cords (Language Comprehension 

and Word Recognition) are made up of 

several individual strands. The 

Scarborough's rope is important 

because it provides a framework for 

understanding the different skills that are 

necessary for reading comprehension. It 

also highlights the importance of teaching 

these skills concurrently, rather than in a 

sequential order.

“Fluency is the bridge between phonics and comprehension.”

Tim Rasinski



The Scarborough Rope  strands correspond 
to the two parts of the Simple View of 
Reading (below), but each strand is also 
woven of multiple threads. Using the 
Fluency Rubric and the Simple View of 
Reading, helps us to identify what areas of 
reading we need to develop with children, 
so they can be become fluent readers.

Scarborough’s Reading Rope



Pedagogy: Teaching and Learning Strategy
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Our Teaching and Learning Strategy outlines the 7 lenses of our approach to pedagogy. These lenses are present in English 

lessons, and are embedded in our reading, writing and SPAG. These can be found on page 2 of our policy and are sequencing, 

modelling, scaffolding, questioning, practice/review/retrieve, DEAL strategies and vocabulary.

Sequencing Our sequencing documents provide teaching staff with information that outlines what the 
children have learnt previously. This informs the planning and provides opportunities for 
retrieval practice. 

Modelling Reading is modelled daily by class teachers with the class text and WCR. Reading 
comprehension is modelled using ‘Cracking Comprehension’ interactive software. Skills such as 
skim and scan, summarisation, prediction and inference. Writing is also modelled regularly 
to ensure that children have a good understanding of the different genres. 

Scaffolding Our school uses the Adaptive Teaching model for all subjects. Our Provision Map for our 
universal, targeted and individualised approach to English can be found on page 21.

Questioning Children are questioned regularly throughout the lesson with a particular focus on 
vocabulary and retrieval of previously learnt knowledge in SPAG. VIPERS are used to give 
the children the opportunity to aid the recall of the 6 reading domains.

Practice, review and retrieval This is done through weekly spelling tests, retrieval activities for SPAG, learning new 
vocabulary in WCR and understanding it within the text.

DEAL strategies DEAL strategies are used to interview different characters and investigate plots.

Vocabulary New vocabulary is encountered each lesson within the class text and put up on the working 
wall display. Interesting vocabulary from WCR is also added to our class word bank for use 
in our writing. This vocabulary is revisited during the lesson used in modelling activities.. 
In upper KS2, children are encouraged to use it in the appropriate context in their writing 
within the lesson.



Linking learning and remembering learning:
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• Vocabulary and concepts recapped regularly: Use of working walls to refer to 

vocabulary and key concepts on a regular basis.

• Assessment strategies:

• Sticky learning: Hot seating and other DEAL strategies.

• Revisiting and remembering more overtime: 

- Class discussions ‘Yesterday we read… summarise the key points.

Last week we learnt ‘ight’ endings … recall and spell 3 words.

- Green pen time – An opportunity to recap on previous knowledge and vocabulary.                                      

- Retrieval grid – Recalling information from previous topics, in addition to more    

recent ones.
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SEND & EAL: 

• Modelled examples

• Pre teach key words 

• Visuals, including photos and 

vocabulary on display

• Topical word banks

• Small group opportunities

• Individual equipment where needed

• Universal offer 

Inclusion
EHCP

LSS

Read Write Phonics Programme 

Targeted additional Guided Reading 

(SRA, fluency echo reading,)

Adaptations, where needed, for SEND pupils.

RWI phonics for targeted Yr 3, 4 & 5 children

Class text approach to writing - VIPER questions linked to each chapter.
Rich diverse texts across a range of genres across the curriculum. 

*Phonically decodable books as part of the reading diet 
*Promote reading for pleasure – Library books, Author and poet visits, Stockport book 

awards, reading competitions, Family reading challenges.
*Reading area in all classrooms

*School Library - timetabled weekly library sessions 
*Whole Class Read – VIPER skills

*Cracking Comprehension Y3 – Y6 
*Reading books that match to ability (Decodable when appropriate) sent home weekly 

alongside Library books. 

We are fully 
committed to 
delivering a reading 
diet that helps foster 
a lifelong love of 
reading and books. 
We endeavour to 
give children the 
tools to develop into 
an enthusiastic, 
confident and skilled 
reader both at home 
and at school.

Key to success

A consistent approach 

across the whole 

school. 

 Fluency of reading

 Guided Reading: 

WCR  Y3 – Y6

 Class text read 

daily.

 A rich reading 

diet.



Challenge:
• Green pen questions to extend their knowledge.

• Classroom secret challenges – often used as an extension or consolidation of 

knowledge. Some children may receive support in order to answer.

• The opportunity to edit writing independently starting from year 3. 

• Opportunities for aspiring GDS writers.

• Use new vocabulary in sentences.

• Answering questions during WCR that require more thinking.

• Cracking Comprehension scheme used.

• Weekly spelling test.

• Knowledge organisers that show progression (see previous slide). 
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Adaptive Teaching – How are children
challenged at CCJS?
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How to support SEND children in English
Reading: 

• Consider the possibility of paired reading at home to develop confidence.
• Maintain a reading record book that monitors the pupil's miscues and records 
phonic errors in word families.
• Encourage the pupil to expand their reading.
• Give technical vocabulary prior to the introduction of topics. 
• Consider the readability of the text. 
• Ensure that key vocabulary is recorded on the board before reading a text.
• Differentiate texts. With textbooks check the length of sentences and the number of 
polysyllabic words. 
• Draw the pupil's attention to important sources of information other than the prose, 
e.g. maps, diagrams and photos. (Reading skills, but used in foundation subjects) 
• Simplify instructions, summaries or diagrams, which accompany written tasks. 
• Teach study skills, i.e. ways of extracting information, eg 5-point plan, highlighting 
and word matching, spider diagrams, sequencing, highlighting and prediction. (Model 
how with an adult). 
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How to support SEND children in English
Spelling:

• Ensure that the pupil is using a multi-sensory method to learn spellings: 
Read the word, say the letters aloud, cover the word, write the word saying the 
letters aloud, check the word.
• When learning spellings at home encourage the pupil to learn the spellings using 
the multi-sensory method and to check the words again 10 minutes later to ensure 
that the words go from the short term to the long-term memory. 
• Identify high frequency words being mis-spelt and proof read for these. (Prove 
word list to support). 
• Encourage the pupil to proof read for approximately 3 new words each week.
• Ensure that the pupil is recording own high frequency word errors. 
• Use a range of ways of learning to spell words. 
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How to support SEND children in English
Writing

• Record the steps to complete a piece of work on the whiteboard. 
• Give explicit directions for setting work out. (WAGOLL)
• Give detailed support with planning structures. 
• Encourage a variety of ways of representing information to aid processing, e.g. 
cartoons, pictures, diagrams, use of ICT. 
• Give extra time to take account of slower rate of reading and writing.



Assessment: Formative and Summative
In summary, Formative assessments are used to improve learning during a course and Summative assessments 
are used to evaluate learning at the end of a course.
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Formative Assessment Summative Assessment

What is it? Formative assessment is used in reading to
monitor the pupils' learning at any stage in
a teaching sequence. They give teachers the
chance to address gaps in understanding, to
help pupils improve their writing and SPAG
as their work progresses. Teachers consider
the pupil’s strengths and areas for
improvement, praise their strengths and
guide them in mastering their skills.

The goal of summative assessment at CCJS is to 
provide an accurate and fair evaluation of a 
pupil’s learning and performance. This data is 
then used to inform and adapt our planning.

What does it 
look like at 
CCJS?

Formative assessment strategies in place 
within the classroom:
• share lesson objectives and success 

criteria with pupils.
• offer feedback (live marking) that 

effectively moves pupils’ learning forward.
• strategic with questioning to assess pupils’ 

understanding.
• Alongside, pupils:
• set personal goals based on targets and 

ask effective questions.
• undergo self-assessment and peer 

assessment regularly.

Summative assessments is used to track the 
attainment and progress of children throughout 
the school. 
In Years 3-5, PIRA formal tests are administered 
twice a year.
In Year 6, KS2 SATs practice tests are used 
throughout the year to assess progress.
Year 6 pupils sit KS2 end of key stage assessment 
(SATs) in May each year.



Development and Systems For Renewal
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Book Study Book Flicks Pupil Voice

Each term or half term, subject 

leaders complete a Book Study, 

informed by the Bedford Study. 

Teachers and a member of SLT 

choose an area upon which to 

focus. Subject leads then create a 

line of questioning and meet with a 

small group of children from each 

year group to evaluate that area 

of the curriculum. 

Every Wednesday morning, 

teachers meet for a ‘Book Flick’, 

bringing a pre-decided selection of 

books, (for example all teachers 

bring books 4-8 in the register). 

Each week will be lead by a 

different subject lead and books 

from the correlating subject will be 

brought. This is a great 

opportunity to monitor progression, 

magpie ideas and assess the 

effectiveness of teaching and 

learning. 

Pupil’s thoughts and ideas are 

regularly discussed. After Book 

Flicks, teachers often ask for pupils 

to meet and discuss their work. 

Here, we are able to gauge 

children’s ability to explain and 

recall their learning. Pupil voice 

activities are often undertaken in 

a variety of ways, for example 

after assemblies, book flicks, 

during lessons, school council 

meetings, etc.



Staff Voice
Focus: The teaching of English using a ‘Class Text’ and WCR.
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Do you think the WCR has 
improved vocab and spelling in writing?
Yes, through the ‘Vocab Corner’ section, 

use of a dictionary – developing these 
skills is crucial.

Year 6 teacher



Pupil Voice
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Focus: The teaching of English using a ‘Class Text’ and WCR.

Do you think the WCR has 
Improved your vocab and spelling?

Definitely, during WCR we find out the word 
class of a word from the book we were 

reading, a synonym, antonym and dictionary 
definition. Then we put the word in a sentence.

Year 5 pupil
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Book Flick - Autumn term 
Areas of strength and next steps 

Strengths

The English books were a pleasure to read.

They showed a wide range of activities covering 

GAPS, reading and writing. Presentation was 

good, with pupils clearly taking pride in their 

work. Marking was greatly reduced, echoing the 

marking policy. However the verbal feedback was 

clear to see, providing a positive impact on editing 

and progression. Peer assessment had also  taken 

place successfully in a number of books. The main 

focus was the writing process, which was clearly 

evident in all books. It included grammar lessons, 

modelling, scaffolds and models of the structure of 

the genre as a learning tool.

Next Steps
• Following on from the book look, I have 

created a document for each class 

teacher which details the build up to 

the piece of writing highlighted. 

• To show the adaptations adopted in the 

classroom to achieve the writing, staff 

are to fill in the columns with 

reference to:

• Adaptations for SEN, EAL and LA 

children.

• Adaptations for aspiring GDS children.



Pupil Voice - Spring term
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Focus: The teaching of Reading using ‘Cracking Comprehension’

Can you tell me how the comprehension is structured?
Mrs Earnshaw puts the text up on the board and tells us 
what type of text it is. She uses the highlighter and starts 
with 1-mark questions. She underlines the key words and 

asks the children the answers. We then click the 
highlighted parts.

Mrs Earnshaw shows us how to answer 2-mark Q and 
uses the parts of the text we highlighted. 

Can you tell me some of the texts you have read so 
far?

We have read 3 so far and I liked the Shakespeare one 
the most.

Can you tell me how the comprehension is 
structured?

Mrs Bird selects a child to use the computer when 
we are doing the Cracking Comprehension. She 

teaches us how to answer the questions correctly. 
We use the ‘drag and drop’ function and then 

use the information we have selected to form the 
answers to the questions. My favourite are the 3-

mark questions!

Can you tell me some of the texts you have 
read so far?

I have enjoyed the range of texts and have 
read one them after starting it in the lesson. My 

favourite was the Shakespeare text.



Pupil Voice - Spring term
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Focus: The teaching of Reading using ‘Cracking Comprehension’

How confident do you feel when you are given the 
follow-up comprehension to do on your own?

Now I feel supported because the teacher gave us 
advice before hand. 

Have you found this process helpful?
Now, I feel more equipped to answer the questions. It 

helps us to remember the skills we need to use.

Does your teacher read a text to you first?
We read the question first, and then we read the 

text.

How do the skills your teacher modelled help you 
to answer the questions?

They help a lot. We know how to find keywords 
and how much to include for different types of 

questions.



Book Flick – Summer term
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Areas of strength 
• WOW! The English books show a wide range of writing opportunities across all year 

groups.

• The process of writing is clearly visible in the books:

Grammar lessons, 

Identifying key features of the genre,

Vocab banks generated

Planning scaffold or WAGOLLs for modelling provided

Success criteria used and marked against.

• Grammar lessons are clearly building on prior knowledge and showing progression 

throughout the Key Stage.

• Presentation and handwriting are good.

Focus: Range of writing opportunities.

Progression of grammar skills through Key Stage



Book Flick – Summer term
Areas of strength 
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60 second reads  
It was great to see these are being used in all classes to assess the lowest 20% of readers. 
Teachers and TA’s are using them as interventions in some classes, children are recording 
themselves reading in other classes, great ideas!
Another good idea shared was to follow the journey of one character in a fiction text, to 
eliminate other information and enable the child to focus on the story.

Whole Class Read 
WCR is evident in all the books.
The children complete WCR sections frequently and less able readers are completing other 
activities to support their VIPER skills.

Rising Stars Comprehension    
Evident in all year groups, differentiated where required (lower year group, or different style of 
comprehension).
Lowest 20% supported in a small group is also evident from the books.

Daily reading
Following the staff meeting, it was evident that all staff are reading to their classes several times 
throughout the day to provide a clear model of excellent reading.



Book Flick – Summer term
Areas of strength 
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Targeted Interventions
A range of targeted interventions are taking place, such as:
Year 3 phonics
Toe by Toe
Wolf Hill
60 Second reads
Daily reading



Book Flick – Summer term
Next steps 
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Fluency Five (In use by Year 3 already!)

• Depending on the level of your lowest 20%, consider running an intervention for those 
children during WCR time using the Fluency Five resources from Fred’s Teaching (T:/ 
English/ Fluency Five). The resource features a variety of fiction, non-fiction and poetry, 
and each extract is accompanied by a set of comprehension questions which focus on 
retrieval, vocabulary and inference.

• Designed to be used 3 times weekly, over a period of 6 weeks. Each session should last 
around 10 minutes as follows:

• 1 minute – teacher model read.
• 5 minutes – children read the text either to an adult or in pairs and then summarise 

their reading.
• 4 minutes – answer comprehension questions (if wanted).



Children’s books and outcomes:

• Broad, rich and balanced English curriculum – This is evident from the ‘Reading Spine’ in each year group.

• SPAG – Spelling corrections completed after each piece of work.

• Vocabulary emphasis: children are using vocabulary from WCR, class texts and reading for pleasure within 

their written work and spoken in classroom discussions. A selection is also visible to all children on the 

working wall.

Are there non-negotiables for the presentation of English and children’s expectations?

• Date and learning objective underlined and evident in children’s work.

• Consistently sized, joined handwriting.

• Presentation and outcomes consistent across year groups: Ensure all classes are presenting learning in 

the same format and with the same high expectations to challenge children and ensure high quality 

presentation.
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Children’s books and outcomes:

Year 3
Examples of:

• fluency five

• Spelling tests

• Cracking Comprehension

• Independent writing
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Children’s books and outcomes:
Year 4

Examples of:

• WCR

• Spelling tests

• Cracking Comprehension

• Independent writing
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Children’s books and outcomes:

Year 5
Examples of:

• WCR

• Spelling tests

• Cracking Comprehension

• Independent writing
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Children’s books and outcomes:

Year 6
Examples of:

• WCR

• Spelling tests

• Cracking Comprehension

• Independent writing

• SATs practice
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