Engli,sh - One Voice



Our school aims for Reading:

Depo.rvtment o]t Education - National Curriculum

The overvc,rvching aim ]ccyrv Read'mg in the national curriculum is to promate hlgh standards o]t lo.ngu.age and
[Ltervacg bg equipping pupils with a strvcng command o]t the spoken and written langu.o.ge, and to develop their

love of literature thhough Widesphead Peading ](crrv enjogment.

The national curriculum for* Read'mg aims to ensure that all pupi[s:
rea.d easi.lg, flu.entl.g and with 900d. understan.dln.g
d.eve[op the habit of r*eo.d.i.ng W'Ld.elg and often., for* both P'.QO.SU.F"Q and 'Lrtfor*m.ati.on

acqu.'tr*e a wide voco.bu.[arvg, an undehstandlng of grammar and knowledge of [Lngulsti.c conventions fcrv
r*eo.d.i.ng, Whiting and spoken. langu.age

appheciate our rich and varied lltervo.rvg hehltage




Our school aims for Writing:

Depo.rvtment o]t Education - National Curriculum

The overvc,rvching aim ]ccyrv writing in the national curriculum is to promate htgh standards o]t the written
word bg equipping pu.p'Lls with a strvong command o]t the spclaen and written language, to deve[op pu.p'L[s'

WPLthg in all su.bjects to suppcrvt their acqui.sition. of knowledge.

The national curriculum for* writing aims to ensure that all PU.Pi.I.S:

deve[cp the stamina and skills to write at length, with accurate spe[['mg and punctu.o.tlcm.

d.eve[op as writers bg teachin.g them to enhance the eﬂectl\feness o]t what theg write.

build on what theg have been tau.ght to expo.n.d. the range o]t their writing and the variety of the grammar
theg use.

beginn.i.ng to understand how writing can be dtﬁer*en.t fr*crm. speech.

Joined ho.rld.wr*i.ti.rlg should be the normal.




"Schools that take the business of reading for pleasure seriously, where teachers read, talk
with enthusiasm and recommend books, and where provision for reading is planned carefully,
are more likely to succeed with their pupils' reading." (Ofsted)

At Cheadle Catholic Junior School, we believe that Peadlng should be a pleasurvab[e
and 'Lnsplr*atlcma[ exper%ence. As parvt of our vision and \ro.lues, we want our
children to be enthused bg books and grow into adults who will act'welg choose to
read and who will pass their love of books onto futu,rve generations. We believe that
children who read fcr‘v Pleasurve deepen their undervstandlng of the world arcund
them and d.e\re[cp their compassion towards others. A book can transport you
thr*ou.gh time, take you to exotic destinations and allow you to be 'Lnsp'Lrved. bg
brave, heroic deeds. All of our children have access to books and we want the

thrill o]( Peadlng to encourage them to aspire to achieve their dreams.



Curriculum

Our 'Reading Spine' is one element o]( the apprvoo.ch we take to ](csterv a love ]tcrrv

Pead.mg in our children. The spine is a core o]( books that create a l'w'mg [Lbharvg
inside our children's minds. It is a store o]t classics and essential reads that he[p
our children engage at a deeper* level and enter the world of the story. We have

pr»od.u,ced. our very own 'Reading Splne' fcr» every year group; giving children access

to these hlgh—qu.alltg texts.



Autumn 1 - The Explorer Spring 1&2 - Letters from the Lighthouse
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Plo.rxnmg

Each Year Grvcup’s Peadlng sp'LrLe ]ccrrv the academic year is ordered to show
progression in dlﬁicult[g of the text, or where c.pprvcprvtate, progression in the

genre o]t wr%tlng opporvtunitles fhcm the text.

- The er'Lt'Lrtg cppcrvtunlties are then selected, cross rvefervenc'mg the ‘Assessment fcrv
\/\/Pltlng document’ to record the wr%tlng oppor‘vtunlty across the tcp and

annotated to show the cbjectlves covered with each piece.

- The grammar, pu.nctuatlcm and spellmg r"equirvements needed forv the children to

achieve these writes are then built into the plannlng.



Year 6 - Autumn 1 - The Explorer

Mnn_mg
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| The Engllsh curriculum is

centred around the class text.

It builds in grammar, r*eo.ding
and wr*lt'mg oppontu.nitles

u.s'mg the pr*ogrvess'wn o]t skills

d.ocu.ments ]tOT" QG.C}'L 920.[’" 9I’"0'U.P.




How are knowledge and skills of reading built upon through the school?

Clear progression in each year group forv Word Reading and Comprvehenslon

Teachers have a clear undervsto.nd,i.ng of which objectl\res frvom the National Curriculum are to be to.u.ght

d.u.r%ng the academic year. This includes the abllltg to look at what has been taught in previous years to

ensure retention CLI'\.CI. a seam[ess Pl’"O'gl"'QSSi.OT\..

COMPREHENSION: Response to text, comprehension, opinion, reference to text (inference)

YEAR 5 - Reading Monitoring Sheet Group Targets:

WORD READING: Strategies, expression, fluency.

High frecuency word recoenition & phonic knowledse

1. Applies knowledge of root words, prefixes and suffixes, both to read aloud and to understand the
mieaning of the new words they make.

2. Check that the text makes sense to them as they read and correcting inaccurate reading.

3. Solve and self-correct most unfamiliar words on the run, re-reading at times to pull information
together or alter phrasing.

4. Move through the text attending to meaning, grint and sentence structure flexibly.

Pace and fluency/reading aloud

5. Reads fluently with attention to a range of punctuation and text layout to read dialogue, plays and
simple non-fiction text appropriatehy.

&. Establishes meaning when reading texts aloud using appropriate intonation and expression.

7. Adapt to fiction, non-fiction or poetic language with growing flexibility, adjusting reading pace to the
text type.

8. Makes more conscious use of reading, to extend speaking vocabulary.

8. Shows awareness of the listener through use of pauses, emphasis and pace to entertain and
maintain interest.

10. Tackles unfamiliar and challenging texts with confidence.

11. Tackles challenging texts rapidly, accurately and with increasing confidence.

Vocabulary and understanding

1. Predict what might happen from details stated and implied.

2. ldentify and discuss themes and conventions in @ wide range of books.

3. Make comparisons within and across books.

4. Draw inferences such as inferring characters’ feelings, thoughts and motives from their actions and justifying inferences
with evidence.

5. Infer meaning from the text based on what is being said or done.

6. Summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas.

7. Asking guestions to improve their understanding of text.

8. Use dictionaries to check the meaning of words they have read.

9. Distinguish between statements of fact and opinion.

10. Retrieve, record and present infermation from non-fiction.

Discussion and explanation

11. Expresses increasing confident opinions, referring to specific elements liked and disliked in response to the events and

ideas in poems, stories and non-fiction.

12. Comments spontaneowsly on perceived links with own life experience or other experiencas, e.g. films, books.

13. ldentifies key words and passages when responding to guestions, as well as drawing main ideas from more than one

paragraph and summarising these.

14. Comments on interesting or enjoyable aspects of books.

15. Uses appropriate terminology when discussing different types of text.

16. Responds in increasing detail when answering guestions.

17. Quotes textual details as part of evaluation.

18. In scaffolded discussion, recognises simple cause and effect and other relations of elements within texts.

19. Discuss information, characters and reasons for events in the text and offer opinions on the effectiveness of the book.

20. Identifies how language, structure and presentation contribute to meaning.

21. Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader.
22. Expresses understanding in own words rather than just repeating.

23. Participates in discussion, taking turns and listening to what others say.

24 Provide reasoned justifications for their views.

25. Explain & discuss understanding of what they have read maintaining a focus on the topic & using notes where necessary

The sequencing
documents show
previous skills,
knowledge and
understanding
within KS2. This
is from the year
5 sequencing
document for

rvec,d,'mg.




How are kncwledgg and skills q: r*eo.d.ing built upon thr*cu.gh
the school?

Year 3 Summer 2 4

Fluent in Five Cracking Comprehension
Used by Year 3 children either A whiteboard modelling teaching tool
i mo . Whole-class or as a targeted using a range of resources that support
? Il intervention to help develop @17 @ ¢)\(€ children in developing and improving
2% fluency and practice arange SISO their reading comprehension skills
of comprehension questions. across a range of text types and genres.

) FRED's
'v“ Teochlng

2 L TN
Practice COMPREHENSION
| [ e || "B | @G ST
« = 2 Listeni ti
The Railway Children by E. Nesbit stening questions
What did James do when

he heard the bang? Who

Peter had a birthday - his tenth. Among do you think James is?

his presents was a model engine more ; .
Why were Peter’s feelings

perfect than you could ever have hurt?

dreamed of. The other presents were full

. i ] N
WC R . l \ : o~ of charm, but the Engine was fuller of

charm than any of the others were.

How would you know
that this story wasn't
written in the 21st

Featu rl ng eXt ra Cts from 3 teXtS' Ll . i Its charm lasted in its full perfectionfor A
. . . B 1 LT 7 exactly three days. Then, owing either to 4
Da I Iy Voca bu |a ry Work, retrleva | pra Ct|ce, A0 4 Peter's inexperience or Phyllis's good
. . e e | | \ | intentions, which had been rather
a ra nge Of KSZ readlng Comprehen5|on : L pressing, or to some other cause, the Y
. . . ] s - AUUIRFN ST 10H) v y Engine suddenly went off with a bang.
Skl”s based On readlng Content domalns, Abi i(‘l\ll\‘l“l:..‘ , : James was so frightened that he went out and did not come back all day. All the

Noch's Ark people who were in the tender were broken to bits, but nothing else

was hurt except the poor little engine and the feelings of Peter. R80:00 /2218 S




p~

How are knowled.gg and skills of

the school?

School Reading Scheme

In our reading scheme, each book band corresponds to a
specific reading level and comprehension ability,
providing children with appropriate materials that
nurture their confidence and independence, ensuring
they never feel overwhelmed by the task at hand. It
categorises books based on their difficulty, allowing
teachers to match children with appropriate reading
materials that align with their skills and comprehension.

BOOK BANDS

Book Band Colour | Reception Year | Yeer 2 Year 3 Year¥ | Year 5 | Yeur b

L

reading built upon thrvcu.gh

School Library

The school reading scheme is designed to support reading until
they become confident, independent, fluent readers. At this
stage (Level 14-15), children will progress into the library, where
they select their own books each week.




How are knowledge and skills of writing built upon through the school?

Clear pr*ogr*esslon. in each year group ]tcrv \/\/Pltlng

Teachers have a clear undervsto.nd,i.ng of which object'wes frvom the National Curriculum are to be to.u.ght
d.u.r%ng the academic year. This includes the abllltg to look at what has been taught in previous years to

ensure retention CLI'\.CI. a seam[ess prvogr*ess'tcm.

Assessment for Writing - Year & and i
W
AUTUMN TERM "f‘(_j c* E 4 " g. - E mrhlr-gatgrnahrdnpth wrﬂ'un the: axpected :t.lru‘l.lr\d | |
Texts: The Explorer by Katherine Rundell - 5 e | B S| & g . = erite effectively for a range of purposes and audiences, selecting
Wonder by R.J. Palacio IlS s | E 5 - | & the appropria te form and draw g indepen dontly ooy what the
. . - = il 8 E |--|
A Christmas Carol by Tony Mitton g s 85| & E E g | E -' I aTIHng (e Herary -"'- ’
= - - = - = = = Distinguish between | guage of speech and writing and
Working towards the expected standard | | choase the 2
* Write forara nge of pUrposes L andg | yus conkrol over bevels of formality,
— part ol I-.- thiraugh manipulating grammar and vocabulary 1o
Use paragraphs to organise ideas achiewe this - -
In narrative, describe settings and characters + Uzing the full range af puncicaticn taught at key stage = correctly
In non-narrative writing, use simple devices to structure the writing (e.g. semi colons, dashes, colons, hypens) an |::_ whennecessary
and support the reader (e.g. heading, subheadings, bullet points) use such punchuation precisely to s '| nce meaning and avold
aim bdopuity

Using capital letters, full stops, questicn marks, commas for lists,
and apostrophes for contraction mostly correctly

Spelling most words correctly (Years 3 and &)

Spelling some words correctly (Years 5 and 6)

WLk The sequ.enc'mg docu.ments Sh.O'W' pr*evlou.s

Wurklng at the expected standard | |

Write effectively for a range of purposes and audiences, selecting

anguage ihet shows good swareness of the reader (2. the use of slallls, kncwledge and u.nder*sto.nd.tng within

the first person in a diary; direct address in instructions and
persvasive writing)

: In narrati'.fes,describesettirllgs, characters and atmosphere KS2. Thi's i_s fp'o_m- the Bear" 6 Sequenctng

Integrate dialogue in narratives to convey character and advance
the action.

. Select vocabulary and * using contracted formsin d t . t .
grammatical structures that dialogues in narrative O-C U. m-e rl- OT" W.p‘l- L ng .
reflect what the writing » using passive verbs to affect

requires, doing this mostly how information is presented
appropriately e.q. s u=sina modal verhs tn zunne




A

How are knowledge and skills of SPAG built upon through the school?

Clear progression in each year group fcrv SPAG

Teachers have a clear undehstandlng of which cbjectlves frvom the National Curriculum are to be taught

d.u,rvmg the academic year. This includes the abllitg to loock at what has been to,u,ght in previous years to
ensure retention and a seamless progression.

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
National Noun Phrases Modal varhe arid Siffbite - Noons Gl Relative Clauses Commas Assess and Review
Oinricokiaw Fotis Subjunctive Mood Adjectives to Verbs
[ Curmr—————r = === § w OF . = i E— |
Teaching, Identifying an Expanded Noun What is the Subjunctive Y5 and Y6: Making aVerb by | Year 5 and 6: Relative Clauses KS2 Using Commas
Revision & Phrase in a Sentence SPaG Form? PowerPoint Adding the Suffix -ate, -ise or and Relative Pronouns PowerPoint .
-2 s Grammar PowerPaint Quiz -ify SPaG PowerPoint Quiz Activity Worksheets T h d t h
Consolidation "‘ \A,‘
Resources = - - — | S E_ il Assess and Review L S O-C u e n. S o- S
) b & aprettnied o oS
: ‘ ~ a s T" W .
S | e i | th d
P o - e 9r~ammah an
Constructing an Expanded Modal Verbs Display Poster Prefix and Suffix Relative Pronouns Commas
Noun Phrase Word Mat Display Posters Display Poster Punctuation Poster
; . . .
—— = | = pu.nctu,atwn obJectLves
1 kfbkins - it
! ?l 1 3 3 S ANy = e {2
— er's il - | - ety t b d . 6
Expanded Noun Phrases Model Verbs KS2 PowerPoint KS2 -ate, -ise, -ify and en Relative and Embedded o- e C o-v.e r"e L r\— H e a r"
Activity Sheets Suffix Bingo Game Clauses - What's the
Difference? PowerPoint
—— = e — - —
0‘ osivets —
% E ~ P T -]= '53 >
- & — L
c A o= l_"l - e £ -
KS2 SPaG Knowledge Using Modal Verbs
Organises- Expanded PowerPoint
Noun Phrases
L
[ ]




How are knowledge and skills of spelling built upon through the school?

Clear progression in each year group ]ccrrv spelling

A

Teachers have a clear u.nd,ervstc,ndlng of which spel['mg pattehns ]crvom the National Curriculum are to be
to.u.ght du.r%ng the academic year. This includes the abi.lltg to look at what has been tau.ght ln previous

years to ensure retention and a seamless pr"ogrvession. Also, Peinfchcing the 100/200 HF words.

Week 1
Words with endings

Week 2
Words with endings

Week 3
Waords with the short

Week 4
Words with the long

Week 5
Homaphones & near

Week &
Homaphones & near

Week 7
Review Week

that sound like that sound like vowel sound /1/ spelt vowel sound /1/ spelt homophones homophones
fshuhs/ spelt with fshuhs/ spelt with with y with y
—clous ~tlous or -lous
viclous ambitious symbal apply past farther Within this assess &
review wesk, use the
provided Tear 5 Autumn
gradous cautious mystery supply passed father Term 1 Dictation
Pas d the Spot
acious fictitious lyrics identify procesed guessed !
activities to assess
pugls progress against
malicious infectious L En oCoupy precede guest the obijectives that have
been oovered within this
half-term.
predous nutritious symptom multiply aiske heard
conscious contentious physical rhyme ide herd
delicious superstitious system cycle aloud led
suspicious pretentious typical pythan allowed lead
atrocious anxious crystal hugiene affect mourning
ferodous obnmious rhy thm hyphen effed moming

Y5/Yo
sto.tu.torvg Pequlhement ](rvcm the Y5/Yo

additional

either: revise pr*e\rlouslg visited

Objectl\res in p'mla, are a
statutory spell'mg list. The

sets
spe[l'mg rules ](rvom lower year groups;
practise a spell'mg rule linked to a
Y5/Y6 statutory spell'mg word or relate

to a word, sentence or pu,rtctu.o,t'Lcm

cbjectt\re ](rvcm the Engllsh Appendtx 2 o](
the NC 2014,
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Pedagogy

The EEF 9uidance fcr* Imprvov"mg L'Ltervacg at KS2 emphaslses the 'meorvto,nce o]( speaklng and listen'mg

Evidence shows that oracy:
Lmproves academic outcomes
u.ndervp'ms l'Lter*o.cg and vcrco.bu[o,rvg o.cqu,'Ls'Lt'Lcn
su,pporvts W'ell—be'mg and ccmfidence
enables young pecp[e to access emplogment and thrive in l'Lfe begcmd school

d.eve[ops c'Lt'Lzensh'Lp and agency. (Or»o.cg APPG)

Orvacg is central to our pedagogg. For example:
Whole class r*eo.d.'mg is embedded across the school, which pu.ts talk at the heart o]( the r*eo.d.'mg process.
Children learn oral stories bg heart, explcr*e stories thcu.gh drama and role p[ag and when wr*iti.n.g are

enccu.r*aged. to articulate their ideas and sentences be](orve wr*'Lti.ng with their peers.



The Rope Model (pictured below) unravels

SCARBOROUGH'’S o . : L
LANGUAGE COMPREHENSION the skills involved in becoming a proficient
o - READI NG I:Ezgng reader and can be used to identify ways

VOCABULARY
(breadth, precision, links, etc.)

that we can assist our children as they

LANGUAGE STRUCTURE
(syntax, semantics, etc.)

VERBAL REASONING L SKILLED
(inference, metaphor, etc.) . .
HE MANY READING braided cords (Language Comprehension

learn to read. The rope is shown as an

intertwining of 2 braided cords; both

LITERACY KNOWLEDGE STRANDS
(print concepts, genres, etc.) * .
WOVEN INTO {"‘ and Word Recognition) are made up of
SKILLED

READING ' ent exeouion several individual strands. The

and coordination of

WORD RECOGNITION
PHONOLOGICAL AWARENESS L ﬁiﬂdcfnig?:ﬁlg;d Scarborou g h's ro pe isim por’ro Nt

(syllables, phonemes, etc.)

DECODING because it provides a framework for

(alphabetic principle,
spelling—sound correspondences)

understanding the different skills that are
SIGHT RECOGNITION . .
(of familiar words) necessary for reading comprehension. It
also highlights the importance of teaching
these skills concurrently, rather than in @

sequential order.




SCO. r"bOT“O'U.g l'L’S Readmg RQ@

The SCG.I’"bOT"O'U.g h.

Rope strands cor*r»espcmd.
to the two

parvts of the S'mele View of
Reading (below), but each strand is also
woven of multlple threads. Using the
Flu.encg Rubric and the S'mele lew
Readlng, helps us to 'Ldenti](g what areas of
rveo.d'mg we need to d.evelop with children,
SO theg can be become flu.ent rea.ders.

The Simple View of Reading

A
Good language Good word ’
comprehension, recognition, good
poor word language
recognition comprehension
«< »
Poor word Good word
recognition, poor recognition, poor
language language
comprehension comprehension

FLUENCY RUBRIC

1

2

3

4

Expression and

Reads in a quiet voice as

Reads in a quiet voice.

Reads with volume and

Reads with varied

Volume if to get words out. The | The reading sounds expression. However, volume and expression.
reading does not sound | natural in part of the sometimes the reader The reader sounds like
natural like talking toa | text, but the reader does | slips into expressionless | they are talking to a
friend. not always sound like reading and does not friend with their voice

they are talking to a sound like they are matching the
friend. talking to a friend. interpretation of the
passage.

Phrasing Reads word-by-word in | Reads in two or three Reads with a mixture of | Reads with good
a monotone voice. word phrases, not run-ons, mid sentence phrasing; adhering to

adhering to punctuation, | pauses for breath, and punctuation, stress and
stress and intonation. some choppiness. There | intonation.

1s reasonable stress and

intonation.

Smoothness Frequently hesitates Reads with extended Reads with occasional Reads smoothly with
while reading, sounds pauses or hesitations. breaks in rhythm. The some breaks, but self-
out words, and repeats The reader has many reader has difficulty corrects with difficult
words or phrases. The “rough spots.” with specific words words and/ or sentence
reader makes multiple and/or sentence structures.
attempts to read the structures.
same passage.

Pace Reads slowly and Reads moderately Reads fast and slow Reads ata

laboriously.

slowly.

throughout reading.

conversational pace
throughout the reading.

Scores of 10 or more indicate that the student i1s making good progress in fluency.

Scores below 10 indicate that the student needs additional instruction in fluency.

Score




Pedagogy: Teaching and learning Strategy

Our Teachlng and Leo.rer'LrLg Strvo.tegg outlines the 7 lenses o]t our c.pprvoo.ch to pedo.gogg. These lenses are prvesent in Engl‘Lsh

lessons, and are embedded in cur Peadlng, writing and SPAG. These can be fou.nd. on page 2 of our policg and are sequencing,

mod.elli.n.g, scaﬁold.i.ng, questioning, pr*o.cti.ce/r*eview/r*etr*i.eve, DEAL strategies and voco.bu.lar*y.

Sequen.ci.n.g

Modelling

Scaffolding

Qu.esti.cm.i.n.g

Practice, review and retrieval

DEAL str*o.tegi.es

Vocabulary

Our sequencin documents phcvlde teaching staff with information that ocutlines what the
children have learnt prveviouslg. This 'Ln](crrvms the plann'mg and phcvides opporvtunlties forv
retrieval prvo.ctice.

Reading is modelled dail bg class teachers with the class text and WCR. Readin

compre ension s mcdelle?l usin 'Chacking Comprvehension' interactive sottware. gk'LU.s such as
skim and scan, summarisation, prvedlctlcm and inference. Writing is alsoc modelled r”egu,lo,rvlg
to ensure that children have a good u.ndervsto.nd.mg o]t the diﬂehent genres.

Our school uses the Adapti\re Teachlng model for” all subjects. Our Provision Mo.p ch our
u,n'wer*so.l, tahgeted and individualised apprvco.ch to Eng{ish can be fcund on page 21.

Children are qu.est'tcmed re ularvlg thrvoughout the lesson with a particular focu.s on
vocabu.lar*g and retrieval prvev'wuslg learnt kncwledge in SPACf. VIPERS are used to 9'Lve
the children the cppcrvtunltg to aid the recall of the 6 Peadtng domains.

This is done through Weelalg spe[lin tests, retrieval activities ](oh SPAG, leo.r*nlng new
vcco.bu.lo.rvg in WCR and understan ing it within the text.

DEAL sthategles are used to interview dtﬂervent characters and 'Ln\restigo.te plots.

Ne w \rcco.bu.l.o.r”g is encountered each lesson within the class text and pu.t up on the wcrlei.n.g
wall d.i.SPI.Q.lJ. Intervestlng \rcco.bu.lo.rvg fnom WCR is also added to our class word bank fcr* use
in our WPLthg. This vcrco.bu.l.o.rvg is revisited d.u.r%n.g the lesson used in modelling activities..

In upper KS2,children are enccu.rvo.ged. to use it in the o.pprvcrpr*io.te context in their WPLthg
within the lesson.



Lmhmg learvnmg o.nd. I"’Q.ITLQ.ITLIIEI"’Ln.g [eo.rvnmg_:

. Voco.bu.l.o.rvg and concepts recapped reqularly: Use of working walls to refer to

V'O'CG.bU.I.G.I’"B G.I'\.d. Ie,eg COT\.CQPtS on a r%agu.lo.rv bO.Si.S.

Assessment str*ategi.es:

Sti.ckg lear*n.'Ln.g: Hot seatmg and other DEAL strvategles.

Revisiting and remembering more overtime:
- Class discussions 'Yestehdag we read... summarise the Iaeg points.
Last week we learnt 'Lght' end'mgs ... recall and spel.l 3 words.
- Green pen time - An opportunity to recap on previous lanowled.ge and \rocabularvg.

- Retrieval gr"'Ld. - Recalllng 'erfcrvmatlcm fhom previous toplcs, in addition to more

recent ones.



Inclusion

We are fully
committed to
delivering a reading
diet that helps foster
a lifelong love of
reading and books.
We endeavour to
give children the
tools to develop into
an enthusiastic,
confident and skilled
reader both at home
and at school.

END & EAL:
Modelled examples
Pre teach key words
Visuals, including photos and
vocabulary on display
Topical word banks
Small group opportunities
Individual equipment where needed
Universal offer

Read Write Phonics Programme A
Targeted additional Guided Reading %0
(SRA, fluency echo reading,) G((‘Q
Adaptations, where needed, for SEND pupils. %
RWI phonics for targeted Yr 3, 4 & 5 children

Class text approach to writing - VIPER questions linked to each chapter.
Rich diverse texts across a range of genres across the curriculum.
*Phonically decodable books as part of the reading diet

awards, reading competitions, Family reading challenges.
*Reading area in all classrooms
*School Library - timetabled weekly library sessions
*Whole Class Read — VIPER skills
*Cracking Comprehension Y3 -Yé

Key to success

A consistent approach
across the whole
school.

e Fluency of reading

e Guided Reading:
WCR Y3-Yé6

e Class text read

*Promote reading for pleasure — Library books, Author and poet visits, Stockport book daily.

e Arichreading
diet.

*Reading books that match to ability (Decodable when appropriate) sent home weekly

alongside Library books.



Adaptive Teaching - How are children
_challenged at CCJS?
Challenge

Green pen questwns to extend their knowledge

Classroom secret challenges = often used as an extension or consolidation o](
Iarwwledge. Some children may receive support in order to answer.

« The opportunity to edit writing Lndependentlg starting fr”om year 3.
Oppcr*tunlties fcr* aspiring GDS writers.
Use new voco.bu.lar»g in sentences.
Answer»ing questions duhlng WCR that require more thinleing.
Chacklng Compr*ehenslcm scheme used.

. \/\/eeklg spell'mg test.

Knowledge organisers that show progression (see previous slide).



How to su.ltmr”t SEND children in Engism

Reading:

. Consider the possibilltg of paLPed r*eo.d.ing at home to d.evelcp ccm]('Ld.erLce.

e Maintain a Peadlng record book that monitors the pu.pl['s miscues and records
phcm'Lc errors in word fo.m'Ll'Les.

. Encou.hage the pu.pll to expand. their r*eo.d.'mg.
. Give technical voco.bu.lo.r”g prior to the introduction o]t tcp'Lcs.
« Consider the r*eo.do.bi.litg o]t the text.

« Ensure that keg voco.bu.lo.r*g is recorded on the board be](or*e r*eadlng a text.

. D'Lﬁer*entiate texts. With textbooks check the length of sentences and the number o]t
polgsgllabic words.

e« Draw the pu.p'Ll's attention to important sources o]( 'Lnfor*mo.ti.on, other than the prose,

e.qg. maps, dLaghams and pho’cos. ( eo.d.i,ng skills, but used in ](ou.n,datlcm su.bjects)
. S'Lm.pli.fy instructions, summaries or dlagr*ams, which accompany written tasks.

. Teach stu.d.g skills, i.e. wWays o]f extrvo.ctin.g Lnforvmo.tlon, e 5-po'm,t plan, hlghli,ghti,n
and word matchin , splder* diagr*o.ms, sequ.enclng, hlgh[i,gﬂting and pPechttcn. (Mcdi
how with an o.d.u.lt()a.



How to SU.PPOT"{'. SEND children in Engllsh
§pell'm9:

e Ensure that the pu,p'Ll s using a multl-senscr‘vg method to learn spelllngs:
Read the word, say the letters aloud, cover the word, write the word saying the
letters aloud, check the word.

. When lear*n,'mg spe|.|.i.r195 at home encourage the pu.p'Ll to learn the speH'Ln,gs using
the m.ult'L-serlsor*t:J method and to check the “'words again 10 minutes later to ensure

that the words 9ofr~om the short term to the lcmg—ter»m memory.

. Identl]( high fr*equ.encg words bei.ng m,i.s-spe[t and phoof read forv these. (Prove
word li,sP to su,pporvt).
. Encou.r*age the pu.pi,l to pr*co]c read fcr» o.ppr*cxlmo.telg 3 new words each week.

« Ensure that the pu.p'Ll Ls r"eCOI'"d.i.n.g own hlgh frvequ.en,cg word errors.
e Use a range o]c ways o]f leo.rvrx'mg to spe[[ words.



How to SU.PPOT"{'. SEND children in Engllsh

\/\/Pitlng

« Record the steps to complete a piece of work on the whiteboard.
- Give expch'Lt directions ](or* setting work out. (WAGOLL)
e Give detailed su.pporvt with planni,ng structures.

. Encou.r*age a vo.r*i,etg of ways of r*eprvesenti.n,g Ln](or*mo.tton, to aid processing, e.g.
cartoons, pi,ctu,hes, diagr*ams, use of ICT.

« Give extra time to take account o]( slower rate o]t r~eo.d.i.r19 and wr%ti.ng.



Assessment: Formative and Summative

In summary, Formative assessments are used to improve learvnlng d.u.r%ng a course and Summative assessments
are used to evaluate [eo,rvn'mg at the end of a course.

Formative Assessment

Summative Assessment

What is it? Formative assessment is used in reading to| The goal of summative assessment at CCJS is to
monitor the pu.p'Ll.s' lear*rt'mg at any stage in pPodee an accurate and ]t(li.l’" evaluation o]t a
a teo,ch'mg sequence. Theg give teachers the u,p'Ll's learning and per‘fcrvmo,nce. This data is
chance to address gaps in understanding, to fhert used to 'Lr%orvm and o.d.o.pt our pl.arLrL'Lrtg.
help puplls improve ’cfxelrv wMthg and AG
as their work progresses. Teachers consider
the pu.P'Ll's strvengths and areas ](crv
mehovemertt, praise their strvengths and
gu.'Ld.e them in mo,stervmg their skills.
What does it Formative assessment strvategtes in p[ace Summative assessments is used to track the
look like at within the classroom: attainment and progress o]( children thr*oughcru.t
CCJS? share lesson object'wes and success the school.

criteria with PU.Pi.I.S.

er Jteed.bacla (live mahlalng) that
e ectwe[g maoves pu ils lear*n'mg fchwahd.
s Pategtc with questioning to assess pu,p'Lls'
u,nd.er*sto.nd.mg.
A[cngside, PU.Pi.I.SZ
set per*scmal gcals based on tar*gets and
ask eﬁectlve qu.esticns.
undehgc self—o.ssessm.ent and peer
assessment rvegu.[o,r%g.

In Years 3-5, PIRA fcr*mo.l tests are administered
twice a year.

In Year ©, KS2 SATs practice tests are used
throughout the year to assess progress.

Year pu ils sit KS2 end of keg stage assessment
(SATs) in ay each Year-.




Development and Systems For Renewal

Book Study

Each term or hal]( term, subject

leaders ccmplete a Book Stu,d.g,

'Lnforvmed bg the Bedfcrvd. Studg.
Teachers and a member o]t SLT

choose an area upon which to
focus. Subject leads then create a
line o]t questioning and meet with a
small group of children frvom each
year group to evaluate that area

o]t the curriculum.

Book Flicks

Evervg \/\/ednesdag morning,

teachers meet forv a Book Flick

bringing a pre-decided selection of
books, (forv example all teachers
bring books k-8 in the register).
Each week will be lead by a
diﬁervent su.bject lead and books

frvom the ccrvr”elatmg subject will be

brvcu,ght. This is a 9!’"20,{',

opporvtu,nltg to monitor progression,

mo.gple ideas and assess the

eﬁectlveness o]( teachlng and

leahnlng.

Pupil Voice

Pupil’'s thoughts and ideas are
reqularly discussed. After Book
Flicks, teachers o]tten ask ]torv pu,p'Lls
to meet and discuss their work.
Here, we are able to gauge
children's ability to explain and
recall their [eo.rvnlng. Pupi.l vaolice
activities are o]tten undertaken in
a variety of ways, for example
cx]t’cerv assemblies, book flicles,
dur%rtg lessons, school council

meetings, etc.



Staﬂ Voice
F : '
ocus: The teaching of English using a ‘Class Text’ and WCR

od supported the
of children?

n character information
tructure and purpose for

iven able writers
character

Has this meth
lowest 20%

Yes, as they can draw O
and vocab. They have a's

their writing. It has also g
oppor‘runi’ry to write from different
perspec’rives.

Year 6 feacher

en fhem a deeper U

what they're reading. The V|PERS have giv
better comprehension skills too!
Year 3 teacher

4 teacher
nderstanding of

Year
en fhem

Yes, it has giv

Using WCR
. ’ hOve
in the chi S you seen a
Read short Sch"dren S attitude Tonréch%ges
nippets of a text has becédmg?
n good for

. Do you think the WCR has
;rgfl;cr)w\r/sd \%ocob‘ and spelling in writing?
Us,e f ugr ’rhe Vocab Corner’ section
of a dictionary — developing these '
skills is crucial.
Year 6 teacher

! lCh do Op
pear o
Voor 5 fonoar on the PIRA.




Pu.p'Ll Voice

Focus: The teaching of English using a ‘Class Text’ and WCR.

beCOUSG it was ;
. mysteriou Nnd i
hOOked me In s’rroigh’r away. Sy

Year 6 pupil

e ‘Class Texts’ he\gped
riting taskse

- d r?\e with lofs more

y \/OCObU\Or\/'

How have fh
you with your\
e
lass fexts have be o}
1he '\Cdeos and have |mprov¢d m
oY Year 3 pupil

Do you think the WCR has
Improved your vocab and spelling?
Definitely, during WCR we find out the word
class of a word from the book we were
reading, a synonym, antonym and dictionary
definition. Then we put the word in a sentence.
Year 5 pupll




Book Flick - Autumn term
Areas of strvengim and next step

Strengths

The Engllsh books were a p|.eo.su.rve to read.

They showed a wide range of activities covering
GAPS, Peadlng and writing. Presentation was
9ood., with puptls cleahlg takmg pr%d.e in their
work. Mahle'mg was grveo.tlg reduced, echolng the
marking policy. However the verbal feedback was
clear to see, prvcvld.lng a positive impact on ed.'Lt'Lng
and progression. Peer assessment had also taken
place successfully in a number of books. The main
focus was the Whlting process, which was cleahlg
evident in all books. It included grammar lessons,
modelling, scaffolds and models of the structure of

the genre as a leo.rvn'mg tool.

Next Steps

Following on from the book look, I have
created a document for each class
teacher which details the build up to
the piece of writing highlighted.

To show the o.d.o.pto.ti.orls o.d.opted. in the
classroom to achieve the writing, staﬁ
are to fill in the columns with

rve]tervence to:
Adaptattons fcr~ SEN, EAL and LA
children.

Adaptaticns fcrv aspiring GDS children.



M[ Voice - Sphlng term

Focus: The teaching of Reading using ‘Cracking Comprehension’

éon you tell me how the comprehension is s’rruc’rured%
Mrs Earnshaw puts the text up on the board and tells us
what type of text it is. She uses the highlighter and starts
with 1-mark questions. She underlines the key words and
asks the children the answers. We then click the
highlighted parts.

Mrs Earnshaw shows us how to answer 2-mark Q and
K uses the parts of the text we highlighted. j

4 N

Can you tell me some of the texts you have read so
fare
We have read 3 so far and | liked the Shakespeare one
the most.

/ Can you tell me how the comprehension is \
structured?
Mrs Bird selects a child to use the computer when
we are doing the Cracking Comprehension. She
teaches us how to answer the questions correctly.
We use the ‘drag and drop’ function and then
use the information we have selected to form the

- /

answers to the questions. My favourite are the 3-
mark questions!

Can you tell me some of the texts you have
read so fare
| have enjoyed the range of texts and have
read one them after starting it in the lesson. My
favourite was the Shakespeare text.

= )




P4u|3_'tl Voice - Sphlng term

Focus: The teaching of Reading using ‘Cracking Comprehension’

-

Have you found this process helpful?

helps us to remember the skills we need to use.

"l

Now, | feel more equipped to answer the questions. It

~

-

How confident do you feel when you are given the
follow-up comprehension to do on your owne
Now | feel supported because the teacher gave us
advice before hand.

)

e )
Does your teacher read a text to you first?
We read the question first, and then we read the
text.
- /

"l

~

)

-

How do the skills your teacher modelled help you
to answer the questionse
They help a lot. We know how to find keywords
and how much to include for different types of
questions.

"l

~

)




Book Flick - Summer term

Focus: Range o]( wr%ting cppcrvtu.nltles.

Prvogrvesslcm O]( gr*ammarv SlQLI.I.S thrvcugh KQLJ Stage

Areas of strength
- WOWI! The Engllsh books show a wide range of Whitlng opporvtu.nlties across all Year
groups.
« The process o]( WPLthg Ls c[eahlg visible in the books:
Grammar lessons,
Identl]tgmg le,eg feo.tu.rves o]t the genrwe,
Vocab banks 9ener~ated
Planntng scaﬁold or WAGOLLs ](OT" mcd.ell'mg PPchded.
Success criteria used and marked against.
Grammar lessons are clear*[g buleLng on prior I?.nowled.ge and shcw'mg progression
thrvoughcut the Keg Stage.

Presentation and handwr%tlng are 9cod..



Book Flick - Summer term

e Areas of strvengith

00 second reads

It was 9Peat to see these are be'mg used in all classes to assess the lowest 20% of readers.
Teachers and TA's are usLng them as interventions in some classes, children are Pecchdlng
themselves Peadlng in other classes, qreat ideas!

Another gcrcrd. idea shared was to fol ow the journey o:f one character in a fiction text, to
eliminate other 'Lnfcrrvmo.ticm and enable the child to fcrcu.s on the story.

Whole Class Read
WCR is evident in all the books.

The children comp[ete WCR sections rvequ.entlg and less able readers are completlng other
activities to support their VIPER skills.

Rising Stars Comprehension
Evident in all year groups, differentiated where required (lower year group, or different style of

comprehension).
Lowest 20% supported in a small group is also evident from the books.

Dailg Peadlng

Fcllcwing the sta meeting, it was evident that all staﬁ are Peadlng to their classes several times
thrvcu.ghcu.t the ay to prvovlde a clear model o]( excellent Peadlng.



Book Flick - Summer term

- Areas O:: str*en.gich

Targeted Interventions

A range of to.rvgeted interventions are taklng p[o.ce, such as:
Year honics

Toe by Toe

Wolf Hill

00 Second reads
Dal[g Peadlng

\




Book Flick - Summer term

Next steps

ﬂluenc Fi.V'Q In. use b Year* 3 alreo.d. I \

Dependlng on the level of your lowest 20%, consider running an intervention forv those
children during WCR time using the Fluency Five resources ?rvom Fred’s Teaching (T:/
Eng[ish/ F[uencg Five). The resource ](eo.tu.rves a variety o]tf'Lct'Lcn, ncn-chthn and poetry,
and each extract is accompanied by'a set of comprehension questions which focus on
retrieval, vocabulary and 'Lnfervence.

Deslgned. to be used 3 times Weeklg, over a per%crd. o]t © weeks. Each session should last
around 10 minutes o,sd]‘crllcws:

1 minute - teacher model read.

5 minutes - children read the text either to an adult or in pairs and then summarise

their Peadlng.

\h- minutes - answer comprehension questions (if wanted). /




Children's books and cutcomes:

Are there rwn-negotlables ](orv the presentation of Engllsh and children’s expectatloas?
Date and learvnlng objective underlined and evident in children’s work.
Ccmsistent[g sized, Jo’med handwrﬁtlng.
Presentation and ocutcomes consistent across year groups: Ensure all classes are presenting [earvn'mg in
the same ](crr'mo,t and with the same hlgh expectations to cha[[enge children and ensure hi.gh qualltg

pPesentatlon.

Br*oo.d., rich and balanced Engli.sh curriculum - This is evident ](rvcm the 'Readlng Sp'me' in each year group.
SPAG - Spell'mg corrections completed c1]°cerv each piece of work.

Voco,bu.lo.r"g emphasls: children are using voco.bu.lo.rvg frvom WCR, class texts and Peading ](crrv pleasu.rve within
their written work and spoken in classroom discussions. A selection is also visible to all children on the

WOT"I?.i.I’lg wall.



Children’'s books and outcomes:

|
!
|
|
|
|
|

— n,q‘mm
- s -('H!.

Year 3
Examples of:
flu.encg f'we
Spelling tests
Cnaclelng Ccmpnehension

Independent writing

Vocabalarg - What dovs (t mean f you acs g
Infersnce - Why did Mo yelp in shoek? <
- Why do you think they had laid out |

Explain - Why did the authan conpare Mariaite

Retrieve - What message did the secret cade give

Summarise - Describe Debbie Ln one waord

7as awesome! We were lucky that
it was a calm day Callum didn’t get seasick. Yesterday it was
windy and so we probably g

on the island). The boat
ig but we weren’t s!eeping

though it was sunny and warm, Dad made us take jumpers and
kagouls because he said it would be cold out on the open sea. At
first, we laughed at him, but unfortunately he was right. Aﬁnr
~ an hour, both Callum and I reluctantly pulled on our j 3

i It wasn't worth being cold just to prove Dad wrong! We
funns i

Look ot the first paragraph. ;.
M“mnmmmmﬂﬁ

wmmmmwmcmmm

erd = /9 - ~a O

M“mhm@,@wmm
It s er 1) 3.1

PVAEN -

Why were the boys reluctant to put their

Thy W .

'nmamtﬁlﬂwm"'*"“' i

38



Children’'s books and ocutcomes:

Men's

e
Spelling Tesk
N Children's ~

OHS v
Teachers'/
Mice's /‘
Babies
Women's <o

rls'/

eople’s /

A

J

o) Pofenksf/ |

T

ooy Tk

1) Stamee Science
Scent

.

L5F)Sw\e -

B ciintes

Jociit

P A% V,V/ wllo

Scissérs
Descent

rescenk

Year &
Examples of:
- WCR
- Spelling tests

. Cnacklng Ccmpnehenstcn

. Independent Wnlttng

» Name: /‘/gﬂ

Yesterday on the ™
a nbf\3
wab Stolea  whilst
a Smeke bomb occuwred.
ko creoke o dliversion
and a  oluskrockion.
This ewent  happened.
bekuken  10:° and
10032 ot the very
o hiem
wsewm, 5% Avenwe,
New York  Ciby.Tuo
fomilies  and” Seweral
Mainkence. Crew ool
. em IOHCUS
wiknessed. Uus SriMe

Y”“M»

KANDINSICY | ‘
Thcscay Buuss 13> 2013 ,

a5 thick Smoke Wakb |
Wng up e Sirsk

A mLL calL
was Made  &&
and-  Gobriel Gora
was pussing.: Fire |
brucks  were pun.-nﬂ
up  gor ower
Minuke. Aunk Cylm"-a,
wak  Seoken  to

te Firemoan, he |
Sk o Smeke
bomb  haol bean.

released. on  khe |

gka.rwe\L Evu‘a one
mo.)s Cleored. ouk
P to Cenkerek
i %w&.m.L Pork ng
£ wos  Qoke.
R Shr‘u"‘ﬂ u“"“ﬂ“ﬁ(mnbw (;g k-
%ce crew)rets

over to the Mws
Maseuwm. Bight now
thue oue m(m“j
es _buk
Aunk  Gloria. vid
the Maan one Q%
She has the \<a.3s
to khe Museum:

We interviewed. and]|
Obked. q’u.l.s—,-ons

to Some ~ pesple Ling
toldl ws  mMore.

Aunk  Glorio(whe 1S khe.
bhe b-as&\: Suspecin.
how  She™~gelk abad]Fi

pricelesS, volluwoode he hwml. on.  bkhe
,\ thinkS e—bau.L

Kandaﬁs Poaﬂ.bfg
being A
bfn.l—. Glonq_ Feporked.,
om S u.Lhr'\Jj
d.a\uﬁba..:z&, T

Can't believe Someone @ Wak u.skLm wm,
wouldl oo s:.a. O

Qv &sﬂ-ﬂmﬂ.-
M wﬁfﬁ

wﬁb\b u\lﬂ
Then.  we kuJ.

Galriel Cthe.buider), '

woesS
rthrg in  the

call

O Caption_

Gabriel repliec,“L was
We (irstly asked. |jusk O.Lr:é dawn §rom|

Po- Mv

| Sl:oLu\.R \;w.rgormdn%

)

khe

N The woly Spoke Girst Lo Gredeo.

R e s

w\u\o.'SQnMWQ)L
3)“10. ka'sbebnuourﬂbdbbeaband

Lgm S'ﬂus% relrealite  what they

weredmn

Sl:ol:lm\for%tbuam.
Webobabj working ond.  buileivy.

Hcgrakn

/Goodo- hank — yee Mg

| Class: 4L// ' Date:/&l&él

Where was the narrator just before this story begins? z|
The nNasmakol  wal in  hiS ‘_d,,fg

Tmark
“I woke up when the bomb came through my roof." (paragraph 1)

Why do you think lhe author begun the story with this sentence? H'

u_\@t;y__ ZF

ke — 1 mark
I abiay o[Ls uipkion.

“It was an vncendmry A ﬁre bomb tpumqmph 1)

Why do you think the author added the information telling you what kind of bomb it was? /

i 1 mark
EE to kTorw whak %L gafm st have been,
The Home Guard were not soldiers but they were trained to keep people in towns and cities safe.

2d
How did being in the Home Guard help Ivan and Pud to keep the family safe? / D
1 mask

Ba ; n i
hove L |
ms o you think Ivunéfg( when he w lhrowlnsg%a/rlm on the bon'\%? L4 6UU5 foalns

Explain your answer using ideas from the text. 7,
3 < s - 2
I E}, 0 | . 0 ha | he oud D

ved with o Wk u_kd— ¢ watesn

Bave jncasa j* daer

he' v M
Doyolthinkit v':as‘durk outside?
Yes &/ Mo |

Explain your answer usmg ideas from the text. /

Suggest a different word with a similar meaning that the author could have used instead of “flared””. 41j
2 =
The setting for this story is in 1940.

Find two more pieces of evidence that show that the setting is during a war.

fb._na nl/lj’uml. /gu,l U')‘ u_) A D

Do you think the narrator was an adult or a chlld when this event happened?

Explain your answer using ideas from the text.

prokest o




Children's books and cutcomes:

Eéff !G- Im Mo _ 248, 4
TA | W Year 5
m:t:/“ ;;;;'_

SG:vthnms/ deco

Examples of:
- WCR
- Spelling tests

. Cr»o.clzln.g Comprvehens'wn

T Independent writing

) |-
ok ofthe gods' elongh " and ‘b, VN
) o wipediondols e wsad. them to d.j b Medinsa, tol e

nmdmmnyh_ue__‘m;_nn‘p_-,fﬂ—-\ﬂ—“ﬁ-u‘!‘ n
a to Same Yo Sroco hec alance. / g

c)
Do you think Perseus was wise to trust Pegasus? vs @ N O




Treasure Island
R.L. Stevenson

Children’s books and cutcom |
M 1 When I had done meg the squire gave me a note addressed to John
Silver, at the sign of the Spy-glass, and told me I should easily find the
place by following the line of the docks and keeping a bright lookout for a

little tavern with a large brass telescope for sign. I set off, overjoyed at this
opportunity to see some more of the ships and seamen, and picked my way

M great crowd of people and carts and bales, for the dock was now at
~ its busiest, until I found the tavern in question.
R enough little place of entertainment. The sign was newly

Itwasa
1y windows had neat red curtains; the floor was cleanly sanded.
each side and an open door on both, which made the

Examples of: wdan ope
0 ee in, in spite of clouds of tobacco smoke.

men, and they talked so loudly that 1

WCR il MR |
! itofa: m, and at a glance I was sure
off close by the hip, and under the

Spelling tests | R e el
Ty tall and strong, with a face as
d smiling. Indeed, he seemed

about among the tables,

Cracking Comprehension e e M
o] . e TR
Independent writing ~ rghtup'

talking to a customer.
SATs practice

And who may you be?”
e to give something

d"‘i“:‘y-wﬁuwmt-; T oy
they ware only thrae

41




