Art - One Voice




Our school aims for Art:

Depo.rvtment of Education - National Curriculum

Art, crvo.ft and deslgn embody some o]( the hi.ghest for»ms of human crveo.t'Lv'Ltg. A hlgh-qualltg art and d.es'Lgn
education should engage, inspire and cho.llenge pU.Pi.l.S, equipping them with the hnowledge and skills to

experiment, invent and create their own works of art, crvc.ft and des'LgrL.

Our Statement of Intent

To enable children at Cheadle Catholic Junior School to become 'Lmo.g'm.o.ti.\re and thou.ghtfu.[
artists, with skills and kncwledge drawn upon fPom other artist's work to inspire them to make

their own artistic and creative choices.



Curriculum Planning: The National Curriculum

Pupils should be taught:

= to create sketch books to record their observations and use them to review and revisit
ideas

= to improve their mastery of art and design techniques, including drawing. painting and
sculpture with a range of materials [for example, pencil, charcoal, paint, clay]

* about great artists, architects and designers in history.
Topic Qutcomes:

| can use my sketch book to record my observations and use them to review and revisit ideas
To improve their mastery of art and design technique of painting.
| can use sand ar salt mixed with paint in my artwork to create texture.

. . | i UeveIuping SRl dlid LELE YL UsIEY Val IUUS TG 11 SREILHUUURS.
Ar\'t pl.an.n.Ln,g Q,t CCJS LS based‘ ar"O'u.n.d. | can expenment with the styles used by Anna Dora

| can manipulate paint to achieve a desired effect.

: : : pulate pa

t he, 9 u Ld,e I, Lnes ]tr"O'm, t he, Na,t LOT\,Q,'_ | can use a range of different strokes and shades within my painting.
| am showing creativity in my choice of materials and composition.
2 2 2 2 | can analyse and describe the use of colour within an artists’ work.
Cu.rwwculu.m.. The’ thr"e’e DLSCLPI.LF\.QS OJ( | can describe how Anna Dora mixed and applied paint.

Art (d.rvo.w'mg, painting and
sculpture). We then expand upon these
three disciplines every year to build

upon skillsets.




Curriculum Planning: Long Term Plan

Mis and match

Hl:: wadmatch

The Long Term Plan for Art is
broken down into the 3
d.'Lsc'Lpl.'Lnes. Links are made
between what was covered at
the 'Lnfo,nts school, which are
then imbedded and built upon

each year.

Di.sci.Pl'mz uf Art: | Mursery Start to Mark make with
Painti *  Naming primary colours, create colowrs, create experiment with paint eq. dashes,
FLERLELEEY colowrs palettes palettes te match watercolour, blocks of colour,

*  Naming Start to experiment images. explaring strokes and
secondary with different Start to intensity of colour points
colowrs effects and experiment with to cl.gvg!up shades. Mix and match
»  Making pink and textures. watercolour, Develep colours te create
brown using Idmﬂjgi.ng u_plnﬁnq watercolour u!.mosphem and
paint complimentary intensity of techniques: dry light effects e.q.
= Naming colours colotrs colour to develop versus wet, light flesh colaur
on oa celowr Cl\cusi.ng the shades te dark, bleed F.q:r-tmits_
wheel appropriate DB'I'ELITP colours, lu.Hzf'ing. Be able te
»  Making orange, paintbrush from a experimentation lift the colour Lg_imﬂf;_,l primary
green, blue and range of brushes with different Be able to identify secondary,
F._._r-P{E Usl.r\g watercolour effects and primary mpl!,mﬂlﬂ-l‘i{,
s Colours made Uer\g ucr'l:llic Pu.mi textures Inc s_enmd.g.r;-n_.i, WL und.cdgd
f"'ﬁ‘m primary Using eircular blocking in complementary, and contrasting
colowrs obj?e:ts to mono- colour, washes, warm and fd-d- cul.mr-_s and
- d.i_ﬂ'—ar-tn.t shades print lagzr"m.g, brush [:Lnd :mtr-_u,sI-_Lng oflect on
using black Using paints to size, thickened colours personal chaices
o Identify warm create a wash for- paint to create Showing movement regarding colour
and cool coleowrs a hd.ch.gr'du.mi textural effects. using pawnt within a fln.nl.
*  Identify shades Develop acrylic ‘ plece of original
o_f colours weark.

techniques: dry




Curriculum Planning: Long Term Plan

T Can’ Pr*og ression

Year 3

Year b

e o & o

To create sketchbook observations.

To umprove their mastery of sketching using sketching pencils.
Hove an understanding of Lowry and his artistic techniques.
I can use my sketchbook to generate ideas and observations.
I can express my thoughts and observations in my
sketchbook. [ can use my sketchbook to make records of my
Imwshmhzswpm&mufuwlpwceofut

I can use geometry and tonal shading in my drawings.

I can draw using charcoal.

I can describe the use of texture within an artist's work.
When looking at creative work [ can express preferences and
give some reasons for these (For example can say “I Like that
becase...”
Iundu-standubdoond.esaibei}mwurkafsmmﬁsts,
craftspecple, architects and designers. I understand and can
explain how to use some of the tools and techniques artists
mudaufbspwplehamchmtowrkwiﬁx.

I can use oil pastels to colour my artwork.

I can moogni&zand usems-hatdﬁng.

[ can use my sketchbook to record their observations and use
them to review and revisit ideas.

To umprove their mastery of art and design technique of
blending (ol pastels).

I can inwestigate the nature and qualities of different
materials

Icanble.l:\d.a.ndnwupula.teailpasbls‘

Iwnuwlgsemndduaibeﬂumafwlcwwbuunmuﬁds'

work.

I can smudge and blend oil pastels to create texture.
Whmbaukingatomﬁnewm-klmnewpmssdmrpmfmnm
and give some reasons for these (For example can say "I like
that because..”)

Year 5

Year 6

The Long Term Plan for Art
also breaks down the T Can’
statements for each of the
d.i.SCi,PI.i,n,eS across all jtcu,rv o]t
our year groups, cutanLn9
how existing knowledge is built
upon and new lanowl.ed.ge is

introduced.

I can work collaboratively to explore ideas for meeting o brief.

I can develop and discuss ideas through my sketches.

I am enhancing my knowledge of skill and technique using
various media in sketchbooks.

I can use the work of artists to explore my own ideas.

I can draw from cbservation

I can use my sketchbook to record my observations and use it
to review and rewvisit ideas.

To improve their mastery of art and design techniques -
sketching.

I can record i with vorious media and try owr
techniques and protesses before applying them.




Curriculum Planning: Long Term Plan

Subsbu;wwel(mw{ed.ge:
Su.bstaxvt’wv.bmw{edgemAﬁwuwpmdmmw{edgeuvds%MpupdﬁdmpthAdl.w.rwbgjowrneg
at CCJS. This hawwle;d,ge s basedamuxbdt}nez,dmd/sof/\r\t: line, sh,cupe, colowr, fvr'm poiiun,te»dAmaM space. lhe
demwMﬂmwedmisbgmpLoﬁngthzm&d@dpModeg, po.ixM.goxudstphm.Thedﬂldxmaiso
explore the theoretical, historical and cultural elements of the artists they study.

Disciplinary Knowledge:

Disciplinary knowledge is how the children practically apply the skills and knowledge they have learned about; knowing
how' and ‘making. This is how the children interpret the elements of the artwork they are studying, and use them to
umieaspw{uuvdd.@suede.ﬁect.ChMmmumuugedtcbegmtojudgeuvdvuhmm.Thumﬂwmm
developing their own style of artwork, draw on their own influences and be able to evaluate and critique art.

The Long Term Plan explalns our school's view on substantive and d.'Lsc'Lpl'Lno.rvg Ienowl.ed.ge and how

this works within ocur curriculum.




Curriculum Plo.n.n.i.n.g: Sequ.en.ci.n.g Documents

Topic Qutcomes:

| can use my sketch book to record their observations and use them to review and revisit i
To improve their mastery of art and design technigue of painting.

| know about great artists, architects and designers in history.

| can develop and discuss ideas through my sketches.

| can create artwork based on someone else’s preferences. (Hoyes)

| can draw using the continuous line method.

| can use colour to help show/represent figures and forms In movement.

| am further improving my skill and control when painting.

| can regularly analyse and reflect on my progress considering the opinions of others.
| can research the work of an artist and use their work to replicate a style.

| can begin to show facial expression in artwork.

Previous Skills:

Nursery:
Naming primary colours
Naming secondary colours
Making pink and brown using paint
Reception:
- Naming colours on a colour wheel
Making orange, green, blue and purple
- Finger painting
Year 1:
- Colours made from primary colours
- Creating different shades using black
Year 2:
- ldentify warm and cool colours
- ldentify shades of colours
Year 3:
- ldentifying complementary colours
Creating curved lines

Choosing the appropriate paintbrush from a

range of brushes
Using and diluting watercolour
- Using acrylic paint
Year 4:

salt
Creating texture using brush strokes
Manipulating paint

Using different strokes when painting with

acrylics

Altering the texture of paint by adding sand or

Previous Knowledge and
Understanding:

Nursery:

How to hold a paintbrush

Primary colours

Secondary colours

Mondrian — painting primary colours
with black and white, using squares.
Rectangles and squares

Colour wheel

Reception:

Colour wheel

Identifying appropriate colours
Identifying how work is similar and
different to artists

Identifying the difference between
thick and thin brushes.

Year 1:

» Colours made using 3 primary
colours

* How to mix own colours

= Van Gogh - painting

Year 2:

Sequencing documents are broken up into the skills the children will be leo.r*n'mg, the children’s previous skills,

Ie.n.owledge and undehstandlng and then a lesson-bg-lesson plo.n.




Curriculum Plannlng: Sequ.en.clng Documents

Short Term Plans are then completed bg teachers, consldehlng the previous Ianowl.ed.ge rvequ.'Lrved, lesson objectlves,

I.QSSOT\. plan, SEND adaptations and resources.

Primary and secondary colours To continue creating my e Chn to stick in colour wheel to help e scissors
exploration page and them see contrasting colours e coloured paper
understand contrasting e Chn to stick in circles with two sections e Dpaints
colours to experiment with different colours e paintbrushes

e Chn to continue with/finish their e coloured pens
2 exploration page e colouring
pencils
SEND Adaptations: e sketching
e Variety of thickness in paint brushes pencils
e Pencil cushions e (gluesticks
e Avoid putting similar colours next to
each other

Lowry To be able to remember e Complete comparison document e paints

Previous knowledge from this topic | and make links between e Complete recall ‘painting’ document e variety of
previous artists e To begin to show form using a variety of paintbrushes
To be able to create paintbrushes
curved lines using paints e Continue to formulate their own

3 and paintbrushes opinions about which paint brushes
work best for this purpose
SEND Adaptations:
e \Variety of thickness in paint brushes
e Avoid nuttina similar colours next to




Curriculum Planning: Linking learning and remembering learning

* Class discussions at the start of units and when revisiting skills ‘last year, you learnt.. and this year you'll..” This

Wl.l.l. help HO'U. next geo.rv When. HO'U. ....'

Previous SkKills:

Nursery:
Naming primary colours
Naming secondary colours
Reception:
- Drawing shapes of different sizes
|dentifying partraits
Sketching own face
Drawing a person
Creating own face using digital media
- Making orange, green, blue and purple
Year 1:
Colours made from primary colours
Sketching portraits from different angles
- 3D sculpture
Year 2:
- 3D sculpture using salt dough
Year 3:
- Creating curved lines
Creating sharp, straight lines to show
buildings.
Year 4:
- Observing and drawing basic features of a
face and neck

Previous Knowledge and Understanding:

Nursery:

Primary colours

Secondary colours

Making The Gruffalo using dough

Sculpting houses for The Gruffalo using cardboard boxes

Reception:

Sketching faces

Colour wheel

|dentifying appropriate colours

|dentifying how work is similar and different to artists

Freda Khalo — portrait

Edouard Martinet — sculpture of minibeasts using salt dough

Year 1:

= Pablo Picasso cubism — sketching

s 2D salt dough tile

» [Marc Quinn — sculptures of bodies and faces
Year 2:

s Arcimboldo — fruit face, whole class bring in piece of fruit

Showcase dlﬁervent keg
vcco.bu.l.o.mJ ](OT" each
untt.

These remind the
children of pmaviou.s
objectives and what
theg will be learvnlng

in the Iu.tu,rve that
links with Ie.ey skills.




Inclusion: Adaptive Teaching

Art:
Support for children not working at ARE.

Adaptlve teaching is broken down into
universal, tarvgeted. and individualised. In
Art, children are su.pporvted, in a number
of ways in order to help them learn and

execute skills needed forv a par*ti.cu.lo,rv stgle

oiglts provided and put on desks.
e Lo-rwofurw.ges.ﬁod.elmar'm
groups how to use tools and

art, as well as being quided to make
99

their own o.no.lgso.t'ums and for~m. opinions.

These ideas are ‘mfor*med. bg the NASEN
Teacher Handbook.

bicher example book models process step-by-step to teach the artistic method, allowing children to
pWM#Wth&WMsW.TWMMWMpmmM
bd'un,dum,sbwchmmul,cudakmdxﬂage Dl.ffumkswedpmbmhu Puw.l;sg&&,j‘u‘r*daﬂumlmubar




Inclusion: Adaptive Teaching - NASEN

At CCJS, one o]t the most Lnformati.ve resources for our Ad.o.ptive Teachi.n.g Model is the NASEN Teacher Handbook: SEND.

The aim is to, as the NASEN states, is to ‘make the curricular goals in art and desi.gn accessible and inclusive fch all

leahnehs. Her~e are sagme examples O]t aunr 'me[em.ento.tlon 0]( NASEN in our I.QSSOT\_S.

different ways artists have worked across time and contexts. Learners will
continue to experiment and revisit art and design techniques and methods Children encounter the skills and techniqu.es

p 9 q required in their exploration page lessons and skills
to improve their mastery allowing them to be confident with their build up lessons.

experimentation and expression of ideas.

Use strategies such as modelling, demonstrating and imitating to Teachers use their own sketchbook an;l resources to
model techniques. Children are also given

support learners in understanding the step-by-step processes. O'PPo'r\'tun'i'tH to see each other's work.

Take time to model and demonstrate each element of a process, Child of . 0 f
: : : ildren are often qgiven |:l1 or small focus group
allowing learners to develop their understanding through a step- qui dance ](mm 0 du.l% where needed and appropriate.

by-step approach. This will benefit all learners as it allows for an

active participatory approach.
Children have access to working walls, on their

Have visual aids in the form of worked examples that the learners explorvatl on pages theg are provi ded with multiple
can have to hand when completing independent tasks. examples of the artwork they are learning about.



Inclusion: Ad.o.ptlve Teachlng - in practice

Here a group of Year 3 children have been given a variety of paint brush sizes to choose

fr*crm in order to support all motor skills levels.




Inclusion: Adaptive Teaching - in practice

A Year 5 teacher has used their teacher sketchbook to
model the grid method to ensure objects have been
drawn to scale. Theg have them demonstrated blend'mg,
shadow and highlight techniques using oil pastels. After

this, the children phactice and Peflne what has been

modelled to them.




Inclusion: Adaptive Teaching - in practice

Pencil grips are available when smaller

po.'LrLtbrvu.shes to make painting more

accessible fcr~ all.




Pedagogg: Teachlng and Lear*n.i.ng Str*ategg

Our Teachmg and Leo.rvn.i.n.g Strvategg outlines the 7 lenses of our appr“oo.ch to pedagogg. These lenses are present in Art lessons,

and are embedded in ocur Art lessons. These can be fcund on page 2 o:f our pcli.cg and are sequencing, m.od.e“.i.n.g, sco.ffcldin.g,

questioning, pnactlce/mview/mtrieve, DEAL strategies and vocabu.la.r*g.

Sequ,enci.ng

Modelling

Scaﬁolding

Question.i.ng

Practice, review and retrieval
DEAL strategies

VO'CG.bU.I.G.I"’lJ

Sequencmg is shown on our Long Term Plan, detai[tng how the disciplines of art are
apphcached. Individual artist s u.d,Efa units are broken down on our equencin
DOﬁunfents, which contain previous nowledge fr*om both the juniors and 'Lnfan s
school.

All teachers are pr*cvld.ed. with their own sketchbook in order to model artistic
techn.iqu.es to our pu.p'tls, as well as m.o.kln.g brilliant use of online resources such as
videos and websites.

Our school uses the Adapti\re Teach'mg model ]torv all su.bjects. Our Provision Mo.p forv
our universal, tahgeted and individualised apphcach to art can be fcund on page 1.

Questionlng is targeted during lessons du.r*'mg whole class input bg teachers. Questions
are also pcrsed. to students in their art books.

To fuhtheh 9u'Ld.e our children to ‘Know More, Remember More’, children ccmplete two
recall documents, serving as a reminder o]c previous work and a sphlngboahd forv new.

DEAL strategies are used to immerse the children into the historical and cultural
context o]t the artist and artwork they are leahning about.

Children are pr*o\rld.ed with a vaPLetP o]( vocabulahg in whole class discussions, iﬁo—m

which theg will choose what theg fee is most o.ppr*cpﬂate and expand upon in their
art books.



Pedagogy: Sequence of Learning - Step |

The children are introduced to an artist. They discuss the media used and explore vocabulary used to describe the artwork. This
step is used as an opportunity to create an 'Explor'ati.on Pa.ge', where children can 'Ld,entlfg colours, sho,pes and ideas that inspire
them. Theg discuss \roco.bu.lo.rvg as a whole class, then explor“'mg how this links to the artwork theg are stu.d.gln.g. Keg V'cco.bu.lo.rvg is
outlined on the sequencing document fcrv teachers to review. Children are shown the gr“td above and participate in whole class

discussions about what words describe the artwork ’cheg will be leo.rvrl'Ln.g about. Theg record their fmdi.ngs in their books.

Where the shapes
or objects are
placed in apicture

Creating a mood or a
feelingin a painting
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Pedagogy: Sequence of Learning - Step 2
At Cheadle Catholic Junior School, our aim is for* our pu.pi.ls to know more, remember more. With this in mind, the children are

given the opportunity to recall Ienowled.ge fr*om previous year groups. This is done thr»ou,gh two tasks.

The children are provided with an artist comparison,
shcwi.n.g artwork their current artist alcngside an artist
fhevlousl studted.arhe children will be askedto compare the
WO, Pr"O'VLd.i.n,g them with the oppartunity to remind
themselves about prior leo.r*nmg. Children are encou.r*o.ged, to
take part in small group and whole class discussions,

sharing what theg
the children’s disciplinary knowledge as they form opinions

critique what theg see.
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notice. This draws upon the d.evelopm.en.t o:f

Pupils are tasked with a d.i.sc'tpli.ne recall task (painting,
sketching or drawing). This is centred around fhe skills and
knowledge linked to a di.sci.pl'm.e in which knowledge and skills
have been developed across several previous years and artist
studies. This also allows for whole class discussions, where
children can share wha theg remember collectlvelg. This task
encourages the children to draw upon their substantive
lerw‘wl.ed.ge as theg recall pr“actlco.l Enowledge and skills needed

fcrrv diﬁer*ent artistic technlqu,es.
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Pedagogy: Sequence of Learning - Step 3

This stage of the lear*n.'mg journey is when the children beg'm to practice the skills needed in this d.'Lsc'Lpl'Lne and po.rvti.cu,lo,rv artist
stgle. Theg will draw upon the substantive lancrwledge theg have o.cclu.ir*ed alr*eo,dg fhom tasks such as class discussions, artist

context and their explorvo.t'tcm page, and begin to develop their di.sci.pli.narvl_.j kn.awled.ge and skills.

g O ¥




Pedagogy: Sequence of Learning - Step k

This is where the f'mo,l piece is created. Children are given several lessons to develop their idea using a variety of tools and media.
The PU.Pi.I.S are encou.r*o,ged to consider the skills theg have learned du.r*'mg the previous step, decldlng for* themselves how theg will

Lntehpr“et and applg these to their f'Ln.o.l piece.




Development and System.s For Renewal

Book Study

Each term or half term, su.bject

leaders complete a Book Stu.dg,
i.nforvmed. by the Bedfcr*d Stu.d.g.

Teachers and a member of SLT

choose an area upon which to
focus. Subject leads then create a
line of questioning and meet with a
small group of children from each
year group to evaluate that area
of the curriculum. Most recently in
Art, mgself and SLT delved into the
teaching sequence in Art to look at

ccrLs'Lstencg and retention.

Book Flicks

Every Wednesday morning,
teachers meet fcr~ a Book Flick’,
br%ngi.ng a prve-d.eci.d.ed. selection o](
books, (fcrv example all teachers
bring books k-8 in the register).
Each week will be lead by a
different subject lead and books

fhom the corvrvelo.tln.g su.bject will be

bhcught. This is a great

oppcrvtunitg to monitor progression,

magpie ideas and assess the
eﬂectlveness o]t teo.ch'mg and

leo.rm'mg.

Pupil Voice

Pu.p't[’s thcughts and ideas are
reqularly discussed. After Book
Flicks, teachers o](ten. ask fcr* pu.p't[s
to meet and discuss their work.
Here, we are able to gauge
children’s ability to explain and
recall their learning. Pupil voice
activities are often undertaken in
a variety o:f ways, fc:rv exo.mple
o.f’cerv assemblies, book fchles,

durv'mg lessons and recorded in

sketch books.



Development: Pupil Voice - What do you think about Art at our school?

Year 3:

I love itl I qulte liked when
we did the Lowr*y
scrvo.pbcok page because we
can do th'mgs with doodles,
and we can express
ourselves.

Year 5:
I rveo.llg liked when we

learned about Bernard
Hoges because the colours
wenre bhlght, vibrant and
got me in the mood ](crv
ancing. It reminds me o]t
Anna Dora's work because
the oranges are similar.

Year L:

I liked when we made a double
page sprvec.d about Anna Dora. It
was all about fire and ice. We
tried techniques to blend the
po.'mt. I'm fee ing r*eo.llg ccmfid.en.t
about my final piece because it's

oing to%xo.ve a b'Lg volcano with
]g'me coming out o]t it

Year 6:

I'm locle'm.g ]tOT"WO.I’”d. to doin
artwork i.n.ser*ed. bg Edvar
Munch's Scream. The palnting Ls
3D, so I feel like I'm inside itI"I
also liked Pop Art because it
was br%ght!



Assessment: Formative and Summative

In summary, Formative assessments are used to improve leo.rvn'mg d.u.r%rtg a course and Summative assessments
are used to evaluate leo,r*n'mg at the end of a course.

Formative Assessment Summative Assessment
What is it? Formative assessment is used in Art to help The 900.[ of summative assessment at our school is
students improve their |.eo.r~n.'Lr19 and to phovlde an accurate and falh evaluation o:f
er\:forvmance as their work progresses. student leo.rvni.ng and perj{orvmo.nce. Then using this
eachers consider the student's strvengths 'Lnfcrrvmo.ti.cm to 'Lnforvm an o.d.o.pt our lessons.

and areas for 'mervcr\rement, raise their
sthengths and 9U.Ld.e them in master%ng their

skills.
What does it 39 Peflectln upon the pu.p'Ll.'s previous work At pPesent, we are m.o.|e.i.n.9 fu.r*therv 'mer*o\rem.en.ts to
look like at in their sketchbook, as well as their recall how we approach summative assessment. We are in
CCJS? work in Step 2 in our teachin sequence, the eo.rvlg stages o]( melementlng a 3 year action
teachers make a basic forvmatwe assessment lan, Whervebg teachers will work COl.LIJG.bOT“Q.ti.V'eI.
is to look at see where your students are o assess how well d.'Lsc'Lpl'Lno.rvg and substantive
cu.rvr*en.tlg at with their progress. Teachers knowled.ge has been committed to the pupil’s
consider ‘achievement in par icular tasks. memories, as well as how artistic slai.lﬁ.)s fma\re been
What are their strvengths and areas ](O'r" c.pp[ied. bg Step " of our tec.ch'm.g sequence.

improvements ? Do theg need to improve their
research pages? Or drawing? Do theg need
more oppor‘vtu.nltles to demonstrate their
crveo.ti.vi.tg?




Extra Curricular

Cheadle Catholic Junior School

group o:LYeo.rv 5 children proudly represented our
school at the Stock.porvt Grammar Y% Art Competiti.cn..

Local Artist
As part of their Art curriculum, our Year 4 children have been working with local artist, Lucy Burgess,
on sights and scenes from our locality.

Art club has alwags been popu,lo.r* at our school.
Children fr*om all year groups are invited {‘orv a ho.[f

term every year to take po.rvt in o.fterv school art club.




Strengths:

«LTP: Clear coverage o]( d.i.SCi.PI.i.n.eS o]( art and

Iaeg artists across each year group.
* Clear progression of skills: Document

cru.tlln.i.ng skills learnt in each year group.

* Introduction of sketchbooks in bath key

stages to phomo{e ownehship, ccnfid.ence and
pr%d.e and phcghession c]t skills thrvough

units.

» Sketchbaook proforma and clear sequence of

lessons has been ocutlined ]ccrrv staﬂ

* More positive evaluations and talk about art

lessons around school and in the classroom

Targets:

* Development of exploration in sketchbooks to

give children more oppohtunltg to

experv'Lm.erLt be]tor*e sto.r*ti.ng a fi.no.l piece

«CPD around the d.'Lsc'Lpli.n.es o]t art to u.psla'tll

and enhance the confi.d.ence of teo.ch'mg sto.fJt

-Opporvtu.nltg to share work with parents and

carers

« Art Action Plan to be me[emen.ted. rvego.rvd.ing

assessment



